=

] B

ar - B e

-

gz

==

o Sl &

|

CLASSROOM TESTING OF MODEL
SECONDARY LEVEL HISTORIC PRESERVATION

BASED LESSON PLANS
Fail 1999

Final Grant Report Submitted to:
The National Center for Preservation Technology and Training

By:

KATE BURNS OTTAVINO, M.Arch., M.S.
EZRA EHRENKRANTZ, F.A.LA.
RUTH P. BAKER, M.A.

The Center for Architecture and Building Science Research |
New Jersey Institute of Technology

December 1999

US Department of the Interior
National Park Service
National Center for Preservation Technology
and Training
2002-04



. Acknowledgements

We would like to thank all those who made this program possible. First, the National
Center for Preservation Technology and Training NCPTT (John Robbins and Frances
Gale) for their sponsorship of the testing of model secondary school preservation based
lesson plans during an Historic Preservation Workshop on October 2, 1999. The
National Center for Preservation Technology and Training (NCPTT) was created by
Congress and is an interdisciplinary program of the National Park Service to advance
the art, craft and science of historic preservation. The NCPTT serves public and private

practitioners through research, education and information management.

We would also like to the thank the New York City Board of Education and the High
School of Arts and Business, Corona, New York (Principal Stephen Drakes, Assistant
Principal, Leslie Rubenstein, teachers: Lynda Aron, Bryan Serra, Kevin Lawlor, David
Moyal, Kieran McGuire and the fifty five volunteer students); Council members Ken
Fisher and John Sabini; Alex Herrera of the Landmarks Conservancy; Sharon Vatsky of
the Queens Museum of Art; and host artisan sponsor, A. Ottavino Corporation.

Without their support and enthusiasm the Classroom Testing of Model Secondary Level
Historic Preservation Based Lesson Plans at the Historic Preservation Workshop would
not have been possible.

Cover Picture:
Matt Mullican’s World Fair Buildings granite relief with students doing rubbings
(1964 Unisphere in background)




Report on Classroom Testing of Model Secondary Level
Historic Preservation Based Lesson Plans to the NCPTT

TABLE OF CONTENTS
Page
I.  Acknowledgements 2
[l.  Introduction 4
A. High School of Preservation Arts Program Development &
B. Classroom Testing of Model Secondary Level Historic 5
Preservation Based Lesson Plans at Historic
Preservation Workshop: Overview
[ll. Background 6
IV. Classroom Testing of Model Secondary Level Lesson Plans i

at the Historic Preservation Workshop
A. Field Testing Plan 1999 7
B. Teacher Development 8
1. Preservation Portfolio Internship Program 1998/ 8
Teacher Development

2. Concepts of Teacher Development 9

C. Planning the Activities for October 2, 1999 9

1. Preparation 10

2. Lesson Planning 10

D. Saturday, October 2, 1999, Classroom Testing of Model 11

Lesson Plans

V. Worlds Fair Lessons 13
A. Social Studies 13

B. English 14

C. Art 15

D. Science 15

V1. Assessment 17
VII. Conclusion 29

VIIl.  List of Appendices ‘ 30



Il. Introduction

The Historic Preservation Workshop project, sponsored by the National Center for
Preservation Technology and Training, falls within the multi-year Preservation Arts High
School Project of the Center for Architecture and Building Science Research at New
Jersey Institute of Technology (NJIT Center) and the New York City Board of Education
(Board of Education). Other major participants are the World Monuments Fund (WMF),
City Council Member Ken Fisher's Office, the National Center for Preservation
Technology and Training (NCPTT), the National Trust for Historic Preservation as well
as many leading preservation organizations throughout the country.

The concept for a Preservation Arts High School is an outgrowth of the 1993

symposium sponsored by the WMF that identified the need to develop a model program
for sustainable urban preservation. (Appendix 1,a) The participants at the symposium
found that there has been a steady erosion of our historic fabric and the record of
humanistic achievement and values embodied therein, as well as a parallel loss of the
craft skills that created that legacy. Thus to preserve the record of its history and culture,
society must generate a new corps of trained craftspeople imbued with a holistic
understanding of this heritage. With this need in mind, New York City Council Member
Ken Fisher envisioned the establishment of a high school dedicated to preservation
training that would significantly benefit many New York inner city youth and help them
meet the needs of society as well.

The threefold goal for the development of a Preservation Arts High School is:

» to create an holistic high school curriculum that integrates an interdisciplinary
historic preservation-based curriculum with an artisan skills training curriculum and
internship model that will meet the mandatory requirements of the New York State
Board of Regents

e to qualify students for admission to post secondary programs

e to provide them with the equivalent of a one-year preservation arts internship

The curriculum is intended to enable students who graduate from the program to enter
the workforce with an excellent academic background and earning potential, and the
option to go on to post secondary education. Now completing its second year as a
pilot program based at the High School for Arts and Business in Corona, Queens,

the High School for the Preservation Arts project is seeking to develop a complete
interdisciplinary core curriculum that integrates the studies of architecture and historic
preservation into the History, English, Science, Mathematics, and Art curricula as well
as artisan skills development.



A. High School for the Preservation Arts Program Development

The NJIT Center assumed the challenge of developing a Preservation Arts High School
and has developed model preservation-based secondary curriculum and associated
craft internships with the Board of Education, which is a full partner in the program. The
Board of Education has designated schools in the system to participate in several pilot
projects, two of which have been sponsored by the NCPTT, and funding teacher
development. The curriculum the NJIT Center and the Board of Education is
constructing allows students to experience history as a living dynamic by focusing on
specific historic structures or artifacts and studying the forces of their creation,
interpretation, and preservation. This new curriculum approach uses interdisciplinary
preservation-based learning designed to help students understand how different
disciplines can be integrated into their workplace activities. Through this model, students
explore a combination of aesthetic, philosophical, social, economic, political, and
technical elements that serve as a vehicle for the appreciation of all aspects of the
society being studied.

B. Classroom Testing of Model Secondary Level Historic Preservation
Based Lesson Plans at Historic Preservation Workshop: Overview

The NJIT Center and the Board of Education's High School for Arts and Business held a
Historic Preservation Workshop on Saturday, October 2, 1999 that was sponsored by
the NCPTT. Four teachers from the High School of Arts and Business taught fifty-five
volunteer students, (Appendix 4,b) from grades nine through twelve, four preservation-
based lessons per grade level each using the theme of the Worlds Fairs. These lessons
were taught at the Queens Museum of Art, the former New York City Building that was
used in both the 1939 and 1964 Worlds Fairs in Flushing Meadows Park, New York.
(Appendix 4,c) HS Arts & Business Principal, Stephen Drakes and Assistant Principal,
Leslie Rubenstein fully participated in the planning of the event as well as on the day of
the event. Their involvement and the excellent work of the four teachers and students
from the pilot high school, are what made this project possible.

Three of the four high school teachers Lynda Aron (English), Bryan Serra (Art) and
Kieran McGuire (Science) have participated in the Preservation Arts High School Project
over the past two years as part of the 1998 Preservation Week, the 1998 Preservation
Portfolio Internship Program for Teacher Development, and this year's World's Fair
Historic Preservation Workshop, the subject of this report. The Social Studies teacher for
the Historic Preservation Workshop, David Moyal, replaced the original Social Studies
teacher, Kevin Lawlor who participated in Preservation Week and the Preservation
Portfolio Internship Program but moved to a new high school and was unable to
continue. Ms. Aron also participated in the Teacher Development Program during the
summer PPIP 1999.

Preparation for the Historic Preservation Workshop began in summer 1998 when the
four teachers, sponsored by the Board of Education, spent 80 hours each throughout the



summer with the NJIT Center for Teacher Development. The 1998 Teacher
Development Program included visiting the Preservation Portfolio Internship Program
site, Stanford White's Prospect Park Peristyle, with host artisan, A. Ottavino Corp.
included two summer interns from the high school working on site. In addition, the
teachers went on field trips with NJIT Center director and staff and the student interns as
they developed lesson plans based on the turn of the 20" Century Peristyle. They
infused their lessons from first hand experiences throughout the summer and these
experiences allowed the teachers to better understand the preservation model and
process for enhancing their lesson plans.

lll. Background

The NJIT Center and the Board of Education have been working together since 1996 to
develop a unique preservation based curriculum and internship model for a proposed
High School for the Preservation Arts in New York City. From the beginning, the World
Monuments Fund (WMF), Council Member Fisher and the National Center for
Preservation Technology and Training were supporters and catalysts to make the idea a
reality. The concept was first introduced by Council member Ken Fisher at the1993
WMF symposium: Employment Strategies for the Restoration Arts: Craft Training in the
Service of Historic Preservation. (Appendix 1,a) Since then, the project has been
involved in numerous studies, has developed and tested model curriculum, and has
conducted three pilot summer Preservation Portfolio Internship Programs (PPIP).

The concept for a Preservation Arts High School was approved by the New York City
Board of Education in 1997 by Board President William Thompson, Deputy Chancellor
Judy Rizzo and Chief Executive for Schools Programs and Support Services, Dr. Peg
Harrington.

The project was then launched in the summer of 1997 with a Preservation Portfolio
Internship Program (PPIP) sponsored by the Times Square bid followed in 1998 by the
spring academic Preservation Week Program, sponsored by the NCPTT, the 1998 and
1999 summer PPIP's, the Fall 1999 NCPTT sponsored Historic Preservation Workshop,
and the development of a Historic Preservation Course elective sponsored by the NEH
to be taught in Spring 2000. (For additional background information about the projects
see (Appendix 1, b), The Development of a High School for the Preservation Arts, Fall
1999, p. 2, "Success to Date." and the NJIT Center report for the NCPTT, Preservation
Week Report Spring 1998, published in July 1998 on the NJIT website:
http://www.njit.edu/Directory/Centers/CABSR/cabsr_research.htm.



IV. Classroom Testing of Model Secondary Level Lesson Plans
at the Historic Preservation Workshop

The New Jersey Institute of Technology Center for Architecture and Building Science
Research (NJIT Center) and the New York City Board of Education's (Board of
Education) High School for Arts and Business (HS Arts & Business) have worked
together over the past year a half on developing preservation-based sample lesson
plans as a follow-up to the Spring 1998 Preservation Week and the 1998 Preservation
Portfolio Internship Program (PPIP). In order to field test the lesson plans, the NJIT
Center requested funding from the National Center for Preservation Technology and
Training (NCPTT) for further Teacher Development and lesson plan development, the
teaching of the lessons, and documentation of the process in 1999. Products include:
Four lesson plans in four subject areas (Social Studies/History, English, Art and
Science); at four grade levels (9-12); a videotape of sample classes and Welcome;
evaluation of the classroom experience; and the placing the final report on the NJIT
website. The NCPTT graciously approved this request and sponsored the project
throughout 1999.

A. Field Testing Plan 1999

Once the NCPTT approved the lessons field test project, Kate Burns Ottavino, Director
of Preservation Technology, NJIT Center, met with the H S for Arts & Business Principal
Drakes and four teachers in the spring of 1999. The original agreement between the
NJIT Center and the NCPTT stated that lessons would be taught in Spring and Fall 1999
(2 lessons each teacher in Spring and 2 lessons each in Fall for students in grades 9
through 12). Ms. Ottavino met with the four teachers (the social studies teacher, Kevin
Lawlor moved to a new school and was replaced by a new social studies teacher, David
Moyal) to review the lesson plans developed by the teachers as part of the Preservation
Portfolio Internship Program (PPIP) 1998 Teacher Development. (Appendix 2,c.)

The teachers and Principal Drakes proposed that they each teach their four lessons for
the four years (9-12) at one time on a Saturday in Fall 1999 using a block schedule due
to problems with scheduling during the semester. They also thought a block schedule
would be more effective for an interdisciplinary integrated curriculum and would be
easier to assess. It was agreed that 10-15 students per class would be ideal and that
special incentives would be needed to attract volunteer students on a Saturday. Upon
further discussion, they suggested that this could be a really special event if they
featured it as an Historic Preservation Workshop that would have as its "benchmark" the
Worlds Fairs in Flushing Meadows Queens. The Worlds Fair Grounds are not only close
to the HS Arts & Business, but they are both practical and diversified and allow for ample
latitude for study by all four grades and subjects. The teachers agreed that they would
tailor their preservation based lessons from summer 1998 to the Worlds Fair theme and
that the ideal place to hold this event would be at the Queens Museum of Art New York
City Building in Flushing Meadows. The Queens Museum building was originally built for
the 1939 Worlds Fair (New York City Building) and used again as the New York City
Building in the 1964 Worlds Fair. In between the Fairs, the New York City Building
housed the first UN General Assembly (1946-52) and then became the Queens Museum
of Art after the 1964 Worlds Fair. (Appendix 4,c) All agreed a change in venue from the



HS Arts & Business to the Queens Museum of Art would be an added attraction for the
students and would provide hands on information about the Worlds Fairs since the
museum is in the actual setting of the Fairs and has an excellent exhibit of Worlds Fairs
artifacts. (Appendix 3(1))

The NJIT Center contacted Ms. Sharon Vatsky, Curator of the Queens Museum of Art
and arranged to have the Historic Preservation Workshop on Saturday, October 2 from
9 a.m. through 3 p.m.

B. Teacher Development

l. Preservation Portfolio Internship Program 1998/Teacher Development
(Appendix 2)

In Summer 1998, four High School of Arts and Business teachers who had participated
in the Preservation Week 1998, Lynda Aron (English); Kevin Lawlor (Social Studies);
Bryan Serra (Art) and Kieran McGuire (Science) were invited to continue to work with the
NJIT Center on the Preservation Arts High School project. Paid by the New York City
Board of Education for 80 hours over the summer, the NJIT Center planned a Teacher
Development Program for the teachers that included their visiting the Preservation
Portfolio Internship Program site, the Prospect Park Peristyle in Brooklyn, where two
student interns, Justin Hilliard and Felipe Gilbaldo, from the HS Arts & Business were
working. The teachers also took field trips with the NJIT Center staff and the student
interns, that included: tours of Olmsted designed parks (Prospect Park, Central Park to
compare and contrast the design and evolution of the parks); a visit to the Prospect Park
Alliance Archives where they saw original documentation about the park and the
buildings in the park; the New York Historical Society where they found original drawings
by Stanford White of the Peristyle and were able to get copies of the drawings; the
Municipal Archives and the Brooklyn Library; and a visit to host artisan sponsor, A.
Ottavino Corp. stone works. The teachers also participated in a week long French
American Exchange Program sponsored by the World Monuments Fund (that was part
of the internship program). This extended the field experience to allow them to visit
numerous preservation sites, museums, Venetian Room of the French Embassy, and
various agencies. (Appendix 2 a.).

These rich experiences allowed the teachers to experience not only the on-site aspect of
an actual restoration site that they could then use in their preservation-enriched
academic lesson plans and classroom education, but also provided them with a

wealth of resources that they could use in the development of the course materials,
learning exercises and lesson plans.

The teachers were enthusiastic and quickly absorbed the preservation educational
process through the summer’s activities in order to use this information and process to
infuse their lesson plans with preservation based material. (Appendix 2,c) As part of the
Teacher Development they received materials and background information from the
NJIT Center, (Appendix 2,b) were provided with architecture vocabulary and information,
visited appropriate archives, libraries, and agencies where they were able to see primary



documents, and learn about sources for the project etc. At the end of the summer, they
each developed four lesson plans using the turn of the 20th century benchmark building,
the Brooklyn Prospect Park Peristyle and the background information they received
through Teacher Development. (See Appendix 2 b & c).

2. Concepts of Teacher Development

Behind the Teacher Development activities, the concepts and elements for restoration
education training includes:

The Methodology of Historic Preservation practice
Critical thinking processes and analytical skills
Primary and secondary research methods
Documentation

Scientific analysis

Historic analysis

Artistic/architecture appreciation vocabulary
Prescriptive writing skills

Communication skills.

To accomplish this, the preservation based design for Teacher Development included
teachers' participation in the on-site aspects of an actual restoration project with student
interns, as discussed above, supplemented by off site archival and city agency research
to demonstrate and engage the teachers in the academic components of preservation
and how they are applied during the decision making processes and artisan practice.
This shared learning experience with the student interns was designed to develop each
teacher's ability to enrich their academic curriculum with preservation points of reference
and examples. This also provided the teachers, as well as the students, with an
appreciation of the high degree of skill and artistry involved in historic construction
methods, the standards of excellence achievable by current restoration technology and
to acquire an appreciation of even the most rudimentary restoration skills through hands
on experience. By teachers sharing the restoration experience and combining it, they
were able to use the experience to explore ways in which to enable the internship
process to inform an in-depth interdisciplinary teaching and learning process.

C. Planning of the Activities for October 2, 1999 (Appendix 3)

Kate Burns Ottavino, Director of Preservation Technology, NJIT Center and Ruth P.
Baker, Associate Director at the NJIT Center, met with the High School of Arts and
Business Teachers, Lynda Aron, Bryan Serra, Kieran McGuire, and David Moyal, new
Social Studies teacher (replacing Kevin Lawlor), and Principal Stephen Drakes in the
Spring and Fall of 1999.



1. Preparation

Preparation and Planning for the Historic Preservation Workshop included:

(a) Scheduling

¢ Setting up the Schedule for the day. Congress members Ken Fisher and John
Sabini were invited to Welcome the students; Director of Technical Services of the
New York Landmarks Conservancy, Alex Herrera was invited to be the Keynote
speaker, Sharon Vatsky, the Queens Museum Curator was invited to give a slide
overview about the Worlds Fairs and the "rubbings" project of artist, Matt Mullican's
granite relief depicting "A Century of Worlds Fair Buildings." (Appendix 4,a)

» Set up Schedule for Workshop rooms and tours of the Museum's Worlds Fair Exhibit
and sculptor Matt Mullican's Granite Relief at the Museum site for the "rubbings"
project (Appendix 4,a)

(b) Recruitment of Students

» Distributed a flyer to all students at the HS Arts & Business about the event to
encourage them to attend. (The four teachers also talked with their classes about
attending - most important) (Appendix 3 (a) (2))

» Sent letters of invitation to HS Arts & Business students’ parents informing them
about the event (asked for permission slips signed by parents) (Appendix 3,a (3)

= Sent letters of invitation to "Friends of Preservation High Project" inviting them to
attend the Opening and any part of the day possible (Appendix 3,a (4))

» Arranged for refreshments for breakfast and lunch. English Teacher, Lynda Aron
arranged for Worlds Fair "food" - Belgian Waffles at the end of the day

= Teachers completed lesson plans.

(c ) Logistics

e Arranged for Assessment of the students and teachers with Prof. Norbert Elliot
(Appendix 6)

* Arranged to have NJIT Public Relations Office write and distribute a Press Release
for the media and follow up with telephone calls. (Unfortunately, it was the same day
that "Sensation" opened at the Brooklyn Museum of Art and all the Press attended
that event. (Appendix 3,a (5)

¢ Arranged for Video Documentation examples of the event (included with this report)

2. Lesson Planning and Teacher Development (Appendix 3 b)

During the Spring, Ms. Ottavino reviewed the lesson plans prepared as a result of the
Summer 1998 Teacher Development (Appendix 2 ¢) and made comments that would
assist the teachers in translating their preservation based lesson plans, using the
Peristyle, for the Flushing Meadows Worlds Fairs as a benchmark. Additionally, she
sent the teachers study materials about the Worlds Fairs as a subject. (Appendix 3 b (2)
As further example of a preservation based teaching methodology, the NJIT Center
annotated sample lesson plans developed by the Museum of the City of New York City
on the Worlds Fair theme to become preservation based. (Appendix 3 b (1)) Included
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were pictures of buildings/objects/sculptures with descriptions and The NJIT Center's
recommendation on how to integrate each lesson with preservation learning. For
instance for the benchmark 1939 Trylon and Perisphere the following was suggested:
(Appendix 3 b (1), Aug. 10 memo)

» "Science: Discuss the materials that were used to construct the Trylon and
Perisphere. How would their deterioration be likely to create aesthetic issues
different from buildings more utilitarian in nature. What physical and chemical forces
would have caused their deterioration. What kind of materials would be needed to
have maintained these structures over the years? If these structures were replaced
today, what materials might they be made of? Discuss the new materials introduced

at the fair, what ones are still in use. Which materials went out of use and which
have had to be abated?

* English: The use of symbolism in literature - literary vs. physical symbols. Why
are geometric forms more powerful visually than when described in words - or are
they? Can something be made more beautiful by its description than by its reality?

» History: The role of symbols and icons in history - when and why do political
leaders borrow symbols from the past to give legitimacy to the present. How does
the Perisphere and Trylon differ in its meaning from the 1960's Fair Globe?

* Art: Do symbols need to remain pristine to be artistically true?

D. Saturday, October 2, 1999, Classroom Testing of Model Lesson Plans at
the Queens Museum of Art

On Saturday, October 2, 1999, fifty five volunteer students, four HS Arts & Business
teachers, Principal Drakes and Assistant Principal Leslie Rubenstein, NJIT Center Staff,
and guests gathered in the Gallery outside the Theater of the Queens Museum of Art for
breakfast, to register for the Workshops (four Workshops of 12-15 students each) and to
receive the schedule for the day. (Appendix 4,a)

At the start of the day's program, everyone gathered in the Auditorium for the
introductions that were moderated by Kate Burns Ottavino, Director, Preservation
Technology, NJIT Center. (Videotape included with report.) Brooklyn Council member
Ken Fisher spoke to the students about the importance of preservation and the
economic opportunities in the field by emphasizing that there is "Gold in Old." He
continued by saying that there are 20,000 buildings in the city that are "one of a
kind...real stuff' and that it is hard to find skilled people to restore them.

Queens Council member John Sabini, Chair of the Sub Committee on Landmarks in the
New York City Council, (former chair Ken Fisher) welcomed the students and informed
them that the Tiffany Glass Company had its factory in Corona (home of the HS Arts &
Business). He said that the United States is a young country, just over 200 years old,
and just now becoming in tune with its past. He continued that the USA is now starting
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to realize that it must preserve its heritage, in effect, the past is our future. Council
member Sabini picked up again on the importance of this program to learn about
preservation and that it can lead to a good career path for New York City residents.

HS Arts & Business Principal, Stephen Drakes continued by thanking all the volunteer
students, teachers and others in attendance. He talked about the importance of the
Worlds Fair theme and its meaning for students who live within walking distance of the
Fair Grounds in Flushing Meadows. Principal Drakes concluded by telling the students
how fortunate they are to be pioneers in the Preservation High School project and that
he looks forward to more preservation learning through an ongoing relationship with the
Queens Museum of Art and the World’s Fair Grounds.

Keynote speaker Alex Herrera, former Director of Technical Services with Landmarks
Preservation Commission and now Director of Technical Services of the New York
Landmarks Conservancy followed with an "Historic Preservation Overview." He reviewed
how he had become interested in the preservation movement; his past and present work
in the field; and a brief overview of the growth of interest in preservation in the USA. He
said the preservation movement has empowered people and that there were few
designated historic buildings in the first half of the 20" Century. Since the 1960s, the
historic preservation movement has grown dramatically and now in New York City alone
there are 60 Historic districts and 21,000 properties (about 2% of all properties). He
then reiterated that there is "Gold in Old" and that much work needs to be done on the
huge stock of historic designated buildings and artifacts. Mr. Herrera concluded that not
only is this work very important but it brings much personal satisfaction as well.

Ms. Sharon Vatsky, the Queens Museum of Art Curator, spoke about the 1939 and 1964
Worlds Fairs and flavored her talk with slide examples. She then said that one of the
activities of the day would be to do "rubbings" of the Matt Mullican installation, a granite
relief of buildings from 100 years of World's Fairs, located near the Unisphere.

Students then broke up into their Workshops. They attended two workshops from 10-
11:15 a.m. (30 minutes each) and then half had lunch while the other half did the granite
relief rubbings for 45 minutes.(Appendix 7) At noon, those that had lunch then went to
see the Museum's Worlds Fair Exhibit while the others had lunch.

At 12:45 p.m. the students attended two more half-hour Workshops until 2:00 p.m. Then
the students who did not do the rubbings earlier went to the granite relief and the other
students went to the Museum's Worlds Fair exhibit. At 2:40 p.m. they regrouped in the
auditorium for the wrap up session.

Former 1998 HS Arts & Business Intern, Felipe Gilbaldo, spoke to the students about his
internship experiences at the Peristyle and how he has built on these experiences over
the summer 1999 by working at Estler Studios, Inc., custom fabricator of replica
architectural elements for restorations, and in fact has continued to work there after
school through Fall 1999. His employer brought examples of the castings he has
worked on for ornamentation of buildings being restored. Felipe then encouraged the
students to participate in internship opportunities wherever possible.



V. Worlds Fair Lessons - October 2, 1999

(Sample Video Tape documentation of Opening, and two lessons: Social Studies
and Art included as part of the Report)

The four High School of Arts and Business Teachers, Lynda Aron (English), Bryan Serra
(Art), Kieran McGuire (Science) and David Moyal, were provided materials about the
Worlds Fair and sample lesson plans from the Museum of the City of New York that
were annotated with preservation information and suggestions by The NJIT Center.
(Appendix 3 b)

The four teachers prepared preservation-based lesson plans using the Worlds Fairs
theme and developed them progressively for grades 9, 10, 11, and 12. (Appendix 5).
These lessons were taught on October 2 in four Workshop settings i.e. each teacher
(Social Studies, English, Art, Science) taught four classes (or workshops) using these
lessons for 9", 10", 11th and 12" grades. There were 12-15 students in each workshop.
At the end of each workshop/class, the students were asked to assess the session they
attended. (Appendix 6)

A. Social Studies, David Moyal (Appendix 5,a)

David Moyal, the Social Studies Teacher, took as his aim for the 9" grade class "How
do objects reflect a civilization in a certain period of time?" He then showed objects on
slides from various past civilizations (Prehistoric Man; Ancient Egyptians; Ancient China:
Medieval Europeans; Greeks and Romans; Native Americans) and asked the students
how we got information about these civilizations. For instance, through objects: how
objects were preserved, and what values of the periods were represented through
pictures on the objects or just the objects themselves. He then talked about the Time
Capsules that were put together at the 1939 and 1964 Worlds Fairs that won't be
opened until 6939 and 6964, 5000 years from now.

He discussed the kinds of things that were placed in the capsules and how they reflect
what we want people to know about us in 5000 years - everyday kinds of things and how
these reflect our ideas of what is significant to ourselves. From there the students talked
about what could be placed in a capsule in 2000 and how it would differ from the 1939
and 1964 capsules. Overall this was a good exercise in helping the students to
understand that things we see from 5000 years ago show us something of the values
and kinds of objects people had in those periods and how this can be important in our
understanding of these civilizations and how some of these values have shaped what we
consider important today.

Mr. Moyal's 11" grade Lesson Plan's Aim was "Why has the need for a World's Fair
become a thing of the past?” For this he tried to show that the nature of World's Fairs
as a place to showcase technology is moot since we are more virtual reality oriented -
including the role of computer technology in different fields of business; and that it is
important for schools to prepare students to use technology in these fields. They
discussed that technology is moving so fast that it makes the world a lot smaller.
Additionally communication methodologies and transportation allow people to learn what
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is new instantaneously. With this lesson, Mr. Moyal shows that while Worlds Fairs had
an important part to pay in the past, the technology of today is making the need of
Worlds Fairs defunct if the idea is to show what tomorrow will be.

Mr. Moyal's 12" grade lesson plan's aim is "How do we decide whether a landmark
should be preserved." For this, the students discussed the criteria for saving national
landmarks; the process involved in saving monuments; and the agencies that deal with
saving monuments. They then generated a list of criteria for monuments they felt should
be preserved (with slides).

Following this, the class discussed particular NYC landmarks and their importance for
preservation as well as who should decide which landmarks should be saved and who
should pay. Finally, they discussed the kind of information they should put into a letter to
persuade a Landmarks Commission to preserve or maintain a chosen building or object.
The students for this lesson were encouraged to think about extant examples of
buildings or objects they knew about, if and why they are important, and how to go about
trying to save a building they felt was important for posterity.

B. English, Lynda Aron (Appendix 5,b)

Ms. Aron started with, "Preserve the Past...Maintain the Present...Ensure the Future." In
both her lessons for 9" and 10™ grades she chose to discuss the use of "Symbols”. In
the 9" grade she used symbols in literature i.e. the literary vs. physical symbols. She
then discussed and showed illustrations of geometrics: Visual vs descriptive, aesthetics
and trinkets. The students were then asked to think about: various symbols in literature;
to focus on one, and to explore how a teenager might identify, react or rebel in a
particular situation. In the 10" grade lesson, she honed in on symbols that trigger
emotions. She asked the class, based on Flaubert's comment that "everyone's life is
worth a novel," to focus on a monument, historic structure or well-known symbol to
create a story and relate it to their life.

In 11" the grade lesson, Ms. Aron discussed the concept of a "benchmark" and how it is
used in the context of the model curriculum being developed. She then asked them to
think about how a benchmark event has affected who they are at this point in their
development.

The 12" grade lesson was based on People, Places and Events: The creation of a life
formed by emotional connections, values and memories. For this, Ms. Aron discussed
Values and Memories, Existential Alienation and Connection. She tied this to how past
generations felt after wars and the concurrent loss of meaning. Ms Aron then asked the
students to discuss the polarity between nostalgia and new technologies and how to
reestablish meaning. Finally she tied this to the Worlds Fairs by asking the students to
explore the pace of life at the end of the millennium, and how this creates a sense of
"meaninglessness." They then discussed the irony of the location of the World's Fair
grounds i.e. they were once considered the portal to the future, and are now located in
the view of the traffic and metropolitan situation.
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Prior to the classes, Ms. Aron handed out two articles from the New York Times, April
20, 1964, on "Many Faiths Display Their Art, Symbols" and "Junior to be Educated--and

Like it" for all the classes and asked them to read and reflect on the articles before the
Workshop.

C. Art, Bryan Serra (Appendix 5,c)

For the 9" grade Workshop, Mr. Serra demonstrated the art of doing textured rubbings
and discussed the day's project of going to artist Matt Mullican's granite relief of A
Century of Worlds Fair Buildings that is located near the Unisphere (1964 Worlds Fair.)
He provided historic reference to the 1939 and 1964 Worlds Fair materials and granite
relief installation and how the students can apply this knowledge to doing rubbings of

gravestones, patterns created in architectural interiors and textured finishing on
materials.

The Workshops for grades 10 through 12 concentrated on developing drawing
techniques in preparation to be able to draw representations of buildings and structures
remaining at the Worlds Fair grounds in Flushing Meadows.

In Workshop 2 he taught the students to do basic line drawings based upon realistic and
abstract direction. (See Videotape of this lesson). He also explained perspective, grid

fragmentation, proportion, composition, sketch technique, line weight, harmony and
transference.

In Workshop 3 the subject was Art and Design through the sketching of World's Fair
Architecture and Neighborhood Park architecture. Within the lesson he explained
concepts such as rendering, representation, crosshatch, blending, contrast, dynamic
versus static composition and transference and pure form. Finally he reviewed the
progress of the student's drawing techniques and discussed the role of the 1939
industrial engineers and architects and the role of the 1964 POP-Art influence.

In Workshop 4, Mr. Serra continued on the subject of Art and Design through
Competency in Architectural Freehand Drawing. He had the students work on
redesigning a New York Worlds Fair building for a "2000 Worlds Fair" utilizing classic
elements of architecture and contemporary geometric pure form. He illustrated this
through showing them architectural elements such as arches, columns, order, vaults,
windows, geometric, organic form and symbolic representation.

D. Science, Kieran McGuire (Appendix 5,d) ‘ .
Mr. McGuire used as a benchmark for all lessons Michelangelo's white Italian Marble
"Pieta" brought from Rome to exhibit at the 1964 World's Fair.

His 9" grade Workshop | lesson was on Physical Science with the aim to discern the
differences between physical and chemical changes in objects. He indicated that "'in
order to preserve, we must first know the process of change." From therg Mr. MCGUII’G
‘addressed physical and chemical properties of substances and then appll_ed this to _the
white Italian marble of the Pieta, e.g. while marble is durable physically, it is susceptible
to low pH environments.
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Biology was the topic of the 10" Grade Workshop Il. Here Mr. McGuire discussed what
is unique about each human, what is DNA, what is a genetic fingerprint, and if there is
uniqueness beyond genetics that can be observed. From there he looked at why
original art is important and what is unique in each artist. He tied this into preservation
by discussing the impact on decisions to restore or preserve unique works of art or
architecture Finally, Mr. McGuire had a dialog with the students on why the original
Pieta was brought to the World's Fair instead of merely making and sending a copy.

Workshop I, another 10" Grade topic, was Earth Science. First he asked what is a
Metamorphic Rock, how is it formed and from what. He then told the students that the
marble used to sculpt the Pieta is a metamorphic rock and discussed its properties, how
it is formed and the various types. Other topics included why use this marble rather than
other material, where do you find the marble, what other use can it be used for etc.

Workshop IV, Chemistry for 11" grade addressed Acid Rain and what is pH.

Mr. McGuire talked about the damage it does to limestone and marble structures and
statues, the components of carbonic acid, where it comes from, how to measure it and
how to prevent the damage it does. He tied it into the Pieta by discussing the
precautions taken when the statue was brought from Rome to New York.
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VI. Assessment

Evaluation of the Historic Preservation Workshops (Norbert Elliot,
Professor and Chair, Department of Humanities and Social Science, NJIT)

On October 2, 1999, my colleague (Pamela Margerm) and | served as external
consultants for the Historic Preservation workshop held at the Queens Museum of Art.
We asked for the instructor’s materials so that we could familiarize ourselves with the
planned instruction. In anticipation of the day of the workshop, we designed six surveys.
Surveys 1-4 were structured to assess the content and instructional effectiveness of
each of three workshops. Survey 5 served as an end-of-day survey, and Survey 6
allowed the instructors to provide their perceptions of the day. Along with the
quantitatively designed surveys, we decided to provide a qualitative evaluation of the
day by attending sessions in each of the content areas (although logistics and time
constraints prevented us from attending all of the workshops); hence, Ms. Margerm and |
took detailed notes on the workshops in art, science, social studies, and English.

The Workshop in Art

Among the workshops in art, one was designed to give students a background in the
nature and significance of rubbings. In that all students had an opportunity to perform
rubbings on the granite relief of the World's Fair by artist Matt Mullican (an artifact
located on the grounds of the Queens Museum) the workshops by Mr. Bryan Sierra were
well integrated into the day's activities. Other workshops focused on basic drawing,
sketching, and freehand drawing. Each of these workshops stressed technique in
reference to architecture and its historical context; that is, students were encouraged to
see line, form, space, color, texture, and patterns as ways of perception in describing a
building.

The lessons were very clearly designed and the students were encouraged to express
themselves. The lessons were clearly broken down and each student was able to
produce an artifact. All students, we observed, were engaged in the lesson; each was
given personalized attention and guidance.

At the end of each of the sessions, we distributed the survey below. The summative
results (there were four workshops in art presented) have been recorded in the form:
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Survey 1. Workshop in Art

Grades 9-12
Please circle your grade level: 9 10 11 12 Unknown
Total Respondents: 9 3 7 31 4

Think about your experience in the workshop you just attended and complete the
following questions:

1. How would you rate the clarity of the lesson?
Total Responses:54

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
33 17 4 0 0
61.1% 31.48% 7.4%
2. How interesting did you find the lesson?
Total responses: 54
Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
38 11 5 0 0
70.37% 20.37% 9.25%

3. How useful was the lesson in helping you learn more about preservation?
Total Responses: 54

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear

31 13 : 3 0

57.4% 24.07% 13% 5.55%

4. As a result of the workshop, do you believe that you have a greater understanding of

the ways that art can help you understand more about the past?

Total Responses: 54

| Yes | Unsure | No
47 7 0
87.3% 13%
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9. How would you rate the overall quality of the workshop?
Total Responses: 54

| Excellent | Very Good | Average | Below Average | A Failure
38 14 2 0 0
70.37% 28% 3.7%

6. Would you recommend the workshop to other students?
Total Responses: 54

Definitely Probably Would | Maybe Probably Would | Definitely
Would would/Maybe Not Would Not
would not
47 5 2 0 0

87% 9.25% 3.7%

On the question of clarity, 92% of the students rated the lesson wither extremely clear or
very clear. Ninety percent found the lesson extremely interesting or very interesting.
Eighty one percent of the students found the lesson helped them learn more about
preservation, while eighty seven percent of the students believed the workshop in art
provided a greater understanding of the ways that art leads to an enhanced
understanding of the past. Ninety eight percent of the students described the workshop
as excellent or very good. Eighty seven percent of the students would definitely
recommend the workshop to other students.

The Workshop in Science

Presented by Mr. Kieran McGuire, the workshop in science used sculpture as a vehicle
to explain concepts in basic science. In the workshop | attended. Michaelango’s Pieta
was used to emphasize the uniqueness of the human body, a discussion that led to the
structure of DNA.  Skillfully, the instructor led students back to a discussion of
preservation as an act of securing the uniqueness of a cultural artifact. | found this a
most impressive tour de force by the instructor.

At the end of each of the sessions, we distributed the survey below. The summative
results (there were four workshops in science presented) have been recorded in the
form:
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Survey 2. Workshop in Science

Grades 9-12

Please circle your grade level: 9 10

Total Respondents:

Think about your experience in the worksho

following questions:

9 4 8

1. How would you rate the clarity of the lesson?
Total Responses: 55

11 12
33 1

none given

P you just attended and complete the

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
19 26 8 2 0
34.54% 47.27% 14.54 3.6%
2. How interesting did you find the lesson?
Total Responses: 55
Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
20 25 9 1 0
36.36% 45.45% 16.36% 1.81%

3. How useful was the lesson in helping you learn more about preservation?
Total Responses: 55

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear

28 18 6 3 0

50.90% 32.72% 10.90% 5.45%

4. As a result of the workshop, do you believe that you have a greater understanding of
the ways that science can help you understand more about historic preservation?
Total Responses: 55

[ Yes | Unsure [ No |
52 3 0
94.54% 5.45%

5. How would you rate the overall quality of the workshop?
Total Responses: 55

| Excellent | Very Good | Average | Below Average [ A Failure -4
30 21 4 0 0
54.54% 38.18% 7.27%
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6. Would you recommend the workshop to other students?
Total Responses: 55

Definitely Probably Would | Maybe Probably Would | Definitely
Would would/Maybe Not Would Not
would not
43 10 1 1 0

78.18% 18.18% 1.81% 1.81%

On the question of clarity, 82% of the students rated the lesson either extremely clear or
very clear. Eighty two percent found the lesson extremely interesting or very interesting.
Eighty three percent of the students found the lesson helped them learn more about
preservation, while ninety four percent of the students believed the workshop in science
provided a greater understanding of the ways that science leads to an enhanced
understanding of the past. Ninety two percent of the students described the workshop
as excellent or very good. Ninety six percent of the students would definitely
recommend the workshop to other students.

The Workshop in Social Studies

The workshops in social studies were presented by Mr. David Moyal. Through different
slide presentations, Mr. Moyal took students through carefully selected examples of the
art and artifacts from Africa, India, China, Egypt, Europe. In the session | attended, we
discussed the Parthenon (and its relationship to the Lincoln Memorial) Reims Cathedral,
the Stadium Tribune in Germany, and the Eiffel Tower. As with the other sessions,
students were engaged in discussion both during and after the presentation. In the
session Ms. Margerm attended, students made the subtle point that, while often
architecture was preserved by accident, architectural monuments were also preserved
by intention so that future generations could benefit by their existence.

At the end of each of the sessions, we distributed the survey below. The summative
results (there were four workshops in social science presented) have been recorded in
the form:

Survey 3. Workshop in Social Studies

Grades 9-12
Please circle your grade level: 2] 10 ] N2 Unknown
Total Respondents: 10 4 10 33 3

Think about your experience in the workshop you just attended and complete the
following questions:
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1. How would you rate the clarity of the lesson?
Total Responses: 60

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
40 18 2 0 0
66.66% 30% 3.33%
2. How interesting did you find the lesson?
Total Responses: 60
Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear
42 14 4 0 0
70% 23.33% 6.66%

3. How useful was the lesson in helping you learn more about preservation?
Total Responses: 60

Extremely Clear | Very Clear Mostly Clear Somewhat Totally Unclear
Clear

44 13 0 3 0

73.33% 21.66% 5%

4. As a result of the workshop, do you believe that you have a greater understanding of
the ways that the social sciences can help you understand more about the past?
Total Responses:60

Yes Unsure No
57 3 0
95% 5%

3. How would you rate the overall quality of the workshop?
Total Responses: 60

Excellent | Very Good | Average | Below Average | A Failure
45 15 0 0 0
75% 25%
6. Would you recommend the workshop to other students?
Total Responses: 60
Definitely Probably Would | Maybe Probably Would | Definitely
Would would/Maybe Not Would Not
would not
50 10 0 0 0
90% 10%
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On the question of clarity, 96% of the students rated the lesson either extremely clear or
very clear. Ninety three percent found the lesson extremely interesting or very
interesting. Ninety five percent of the students found the lesson helped them learn more
about preservation, while ninety five percent of the students believed the workshop in
social science provided a greater understanding of the ways that social science leads to
an enhanced understanding of the past. One hundred percent of the students described

the workshop as excellent or very good. Ninety percent of the students would definitely
recommend the workshop to other students.

Survey 4. The Workshop in English

The workshop in English that | attended began with a postcard of the 1964 World’s Fair.
We then moved on to reading a passage of E.L. Doctorow’s World’s Fair in which the
narrator tells us of his desire to be an All American Boy as a “means of entry into a self-
regulated world.” Ms. Lynda Aron, the instructor, then led a discussion of this world,
recreated by the novelist, that was long past. It is for this sense of connection, Ms. Aron
suggested, that we preserve monuments.

At the end of each of the sessions, we distributed the survey below. The summative
results (there were four workshops in English presented) have been recorded in the
form:

Survey 4. Workshop in English

Grades 9-12
Please circle your grade level: 9 10 11 12 Unknown
Total Respondents: 9 2 8 32 7

Think about your experience in the workshop you just attended and complete the
following questions:

1. How would you rate the clarity of the lesson?
Total Responses: 58

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear

33 20 5 0 0

56.89% 34.48% 8.62%

2. How interesting did you find the lesson?
Total Responses: 58

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear

34 19 2 3 0

58.62% 32.75% 3.44% 5.17%
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3. How useful was the lesson in helping you learn more about preservation?
Total Responses: 58

Extremely Very Clear Mostly Clear Somewhat Totally Unclear
Clear Clear

34 17 6 1 0

58.62% 29.32% 10.34% 1.72%

4. As a result of the workshop, do you believe that you have a greater understanding of

the ways that reading literature can help you understand more about the past?
Total Responses:58

| Yes | Unsure | No
48 9 1
82.75% 15.51 1.72%

5. How would you rate the overall quality of the workshop?
Total Responses: 58

| Excellent | Very Good | Average | Below Average [ A Failure
39 14 4 1 0
67.24% 24.13% 6.89% 1.72%
6. Would you recommend the workshop to other students?
Total Responses:58
Definitely Probably Would | Maybe Probably Would | Definitely
Would would/Maybe Not Would Not
would not
47 6 4 1 0
81.3% 10.34% 6.89% 1.72%

On the question of clarity, 90% of the students rated the lesson either extremely clear or
very clear. Ninety one percent found the lesson extremely interesting or very interesting.
Eighty eight percent of the students found the lesson helped them learn more about
preservation, while eighty three percent of the students believed the workshop in English
provided a greater understanding of the ways that English leads to an enhanced
understanding of the past. Ninety one percent of the students described the workshop as
excellent or very good. Eighty one percent of the students would definitely recommend
the workshop to other students.

The End-of-Day Survey
Following a presentation of one student's field preservation experiences from the

previous summer, students were encouraged to complete a voluntary assignment that
could lead to a paid internship. At that time, we distributed the survey below:
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Survey 5. Historic Preservation Workshop at Queens Museum of Art
End-of-Day Survey

Circle your grade level: 9

Total Respondents:

Please think about the activities you experienced toda

questions:

10 3

10 11

8 24

1. What was the best part of the day?
Total Responses: 48

12

Unknown

3

y and complete the following

The  Opening | The Workshops | The Visit to the | The Rubbings | The  Wrap-up
Session (The | Presented by | Worlds Fair | of the Granite | and End of Day
Welcome, the Teachers Exhibit at the | Relief Activities
Keynote Queens
Speaker, and Museum
Worlds Fair
Presentation
1 11 5 31 0
2% 23% 10% 65%
2. If you could, how would you change the day?

Total Responses: 48
I'd like more|I'd like more |Id like to have [ I'd like to have | I'd would liked
lectures;  they | workshop time. | had more time | had more time | to have had
would give me to visit the |[to work on the | more time to
a better overall Exhibit. rubbings. sum up the
picture. day.
4 12 4 27 1
8.3% 25% 8.3% 56% 2%

3. A primary goal today was to allow you to understand the importance of historic
preservation. How would you describe your attitude now toward preservation?
Total Responses: 46

| believe that preservation
is an important way to
capture the past, maintain
the present, and ensure the
future.

| believe that preservation
is an important activity, but |
am unsure of how it relates
to me or to the world in
which | live.

While preservation may be
important, | do not believe it
is a relevant activity.

41
89%

10%

1%
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4. How would you evaluate the entire day?
Total Responses:48

| Excellent | Very Good | Average | Below Average | Failure )
37 9 2 0 0
77% 19% 4%

The students found the workshops to be the best part of the day. They enjoyed most the
opportunity to do hands-on work, as exemplified by the 56% who best enjoyed the
rubbings. Eighty nine percent agreed that the primary goal of the day was met, and
ninety six percent of the students described the day as either excellent or very good.

The Instructors’ Survey

Shortly after 3:00 p.m., we distributed six questions to our instructors. Their answers are
recorded below:

Survey 6. Historic Preservation Workshop at Queens Museum of Art

Instructors’ Survey

1. Do you believe that today’s activities enhanced the students’ attitudes toward
historic preservation?

Mr. Serra: Yes, positive.

Mr. Kieran: Absolutely—and the historic preservation aspect of the presentation
enhanced the students’ attitudes toward the subject matter.

Mr. Moyal: | think today’s activities gave the students an interest they never expected to
have.

Ms. Aron: Most definitely.
2. What was the most significant aspect of today’s activities?

Mr. Serra: The slide presentation and dialogue at the beginning of the day. The
rubbings and the production of artwork to support vital learning skills.

Mr. Kieran: The linking of preservation and science in that the preservation applications
served to motivate the students to greater effort in understanding what is otherwise dry
and esoteric material.

Mr. Moyal: The hands on activities like the rubbings and some of the workshops.

‘Ms. Aron: Students’ interest and enthusiasm!
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3. Do you believe that today’s activities provided you an opportunity to
design lessons that will be carried back into your own classroom?

Mr. Serra: Yes, we exchange our lesson plans and compare. My projects can be
integrated in most of our arts curriculum!

Mr. Kieran: Absolutely—as well as encouraging me to more consistently include
applications in my lessons.

Mr. Moyal: Definitely. Being a social science teacher, today's lessons have applications
that can be used by my social science class.

Ms. Aron: Yes!
4. Given the opportunity, how would you restructure the day?
Mr. Serra: More freshmen and sophomores needed.

Mr. Kieran: Add a student roundtable to sum up and provide student brainstorming and
interaction.

Mr. Moyal: More hands on activities.

Ms. Aron: Have someone else organize the food! [This lot fell to Ms. Aron.]
3. How do you think the students responded to the day?

Mr. Serra: They seemed quite pleased with all of the activities available.
Mr. Kieran: Positively, across the board.

Mr. Moyal: Extremely positive.

Ms. Aron: With curiosity and excitement.

6. Using the scale below, how would you judge the day?

Excellent Very Good Average Below Average | A Failure
3 1

Although spent by the activities of the day, the instructors described the day as most
positive.

Conclusion

By any measure—quantitative or qualitative—the day was clearly an enormous success.
The materials were creatively selected, the presentations were engaging, and the
students were animated.

In that | was fortunate to have served as program evaluator for the 1998 Preservation
Week, let me conclude with two essential points. The first is that the program now has
maturity. The instructors now have a consistent frame of reference—preservation—that
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is intertwined in the fabric of instruction. The materials are no longer merely presented:;
now they are threaded into content-level discussions. The discussion by Mr. McGuire on
DNA, launched from a discussion of the Pieta, demonstrated the degree with which the
material has been mastered by these talented instructors.

The second point is that the approach to curriculum—developed by the The Center for
Architecture and Building Science Research and the staff of the High School of Arts and
Business—needs to be disseminated and considered as a national model of instruction.
The sponsors of this project, | recommend, should now identify a broader vehicle to
disseminate their ideas—perhaps more publication, perhaps more funding, perhaps a
larger laboratory dedicated to the preservation arts. Regardless of the vehicle, however,
the sponsors have achieved something here that is unique and very, very significant.
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VIl. Conclusion

The October 2, 1999 field testing of model secondary level historic preservation based
lesson plans at an Historic Preservation Workshop built directly on the Spring 1998
Preservation Week, sponsored by the NCPTT, for which four High School of Arts and
Business teachers developed and taught a preservation based lesson plan. The summer
1998 and 1999 Preservation Portfolio Internship Programs (PPIP) then engaged student
interns and provided a venue for Teacher Development. Through the summer 1998
PPIP and Teacher Development, the four teachers developed four lesson plans each
using the Turn of the 20" Century Peristyle as the benchmark.

As a result of these experiences, it allowed the four teachers to use this knowledge to
develop and test four new lessons each for grades 9 through 12 for this project using the
Worlds Fairs in Flushing Meadows New York as the benchmark.

This holistically integrated preservation infused academic curriculum was presented as a
one day Historic Preservation Workshop in October 1999. This remarkable day brought
fifty-five volunteer students from the High School of Arts and Business to the Queens
Museum of Art to attend four preservation workshops each (Social Studies, English, Art,
Science), to hear outstanding speakers from government, and preservation related
agencies, and to learn about the art of "rubbings" as well as to have the opportunity to
see the Worlds Fair grounds and visit the museum's Worlds Fairs exhibit and New York
City Panorama model.

Throughout the day, the students maintained a steady interest and enthusiasm. In the
students’ assessment of their classes and of the day as a whole, they were uniformly
positive in their reaction to the preservation information and learning that took place.
The teachers continue to show a great deal of interest and grow in proficiency with each
opportunity to work on this project.

Overall, through the successes of past and current pilot programs of the Preservation

High School project, this program will continue to build on these experiences to fulfill the
reality of becoming a full Preservation Arts High School.
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URBAN PRESERVATION AND SUSTAINABLE DEVELOPMENT

Instead of remedial government programs
thar target the most distasteful and politi-
cally embarrassing symptoms of mega-city
crisis, we may be ready now to consider
much broader-based experiments in urban
preservanion and sustainable development.

A MODEL FOR JUSTIFYING
SUSTAINABLE URBAN
PRESERVATION

One way to begin to make urban
preservation relevant in the context of
sustainable development is to analyze the
impact that urban preservation would have
compared with new building and develop-
ment. Which option proves to be the sus-
tainable one? Which option allows us to
“meet the needs of the present without
compromusing the ability of furure genera-
tions to meet their own needs”?

Let us examine here the impact of these
two options on the social, human, material,
and natural capital of New York City.
Which creates greater economic savings?
Which brings with it greater additional
benefits to enhance social cohesion? The
tollowing brief discussion is intended to
provoke an interdisciplinary effort to
reconceptualize our thinking, find new
ways of looking at urban problems, spur
dialogue, and build a new consensus.

Social Capital

The notion of “social capital” is the most
abstract of the four capital stocks and the
most difficult to quantify, yet perhaps the
most important. If community members
preserve a sense of identity connected to
the place in which they live, they will be
able to meet the constant challenges posed
by mega-city pressures with a positive
sense of possibility and pride in achieve-
ment.

APPENDIX 1p

This intangible sense of social cohesion
based around shared ethical values is a capi-
tal stock of tremendous potency and
volatlity. Harnessed properly, it leads to
sustainability and the highest achievements
of civilized capacity. By way of example,
we could argue that ancient Athens, Rome
in 1ts glory or Florence during the
Renaissance had a stock of social capiral
unparalleled in the western world. Yet,
obversely, if social capital cannot be pre-
served, its energy is dissipated in explosions
and declines so rapid that all hape is lost;
communities become maimed, crippled and- -
ruled by cynicism, despair, and violence.

How much stock does New York City
possess of social capital? Contradictory
images and thoughts immediately come to
mind, bur if one poll is to be believed, over-
all the stock is quite substantial: only 7 per-
cent of New York residents cite a sense of
community as a problem. Inner city neigh-
borhoods have traditionally been and will
conunue into the future as the first destina-
tion for new immigrant groups, who bring
with them shared cultural and social values.
The challenge becomes how to improve the
quality of life and ensure social equity, a
healthy environment and economic oppor-
tunity so that this capital is not drained.

Evidence shows that the benefits of historic
preservation succeed in instilling civic pride
and creating a social confidence, and so
helps to preserve social capital. With urban
preservation, for example, come. tourism
and the material and psychological benefits
of living in communities admired by visi-
tors from afar. Similarly, studies in more
than'a dozen cities around the nation have
shown that property values benefit from
urban preservation. With preservation also
comes an improved quality of life stem-
ming from the strengthening of community
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values. An involved 24-hour neighborhood,

for example, reduces crime, vandalism and
littering, and attracts new business.

By contrast, new building can have the
opposite effect. For example, consider an
inner city strip shopping center. It has to
spend $2 more per square foot than a com-
parable suburban shopping center for full-
time security guard, increased lighting, and
continuous cleaning. Total operating costs
as a result rise by 15 percent.

On a larger scale, entire communities can
be destroyed by new building precisely
because the notion of the existence of a
stock of social capital is not recognized. In
1994, there were plans afoot to demolish
the 124 buildings of the Nehemiah Project
in East New York. A New York Newsday
editorial by Roberta Brandes Gratz, author
of The Living City and president of the
Eldnidge Street Project in New York, criu-
cized the proposed demolition and made an
appeal to preserve the social capital that
would otherwise be wasted:

“Housing alone does not make a
neighborbood and it is a moral out-
rage to throw out people with long
social ties to the community, people
who struggled against drugs and
crime, long-term owners who could
not get mortgages during the hard
times, who were red-lined out of loans
to improve the area but who stayed
and worked hard against deteriora-
tion, always with the faith that things
would get better. Many poor people
bere with what are traditionally
defined as middle-class values are
being shoved out to make way for
moderate-income bomeowners. This
displacement is rationalized by pre-
tending that poor people can’t con-
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tribute to neighborbood stability, and
want to leave anyway at the first

opportunity.

The traditional New York neighbor-
bood model is being emulated every-
where except in our own backyard.
Can’t we learn from ourselves?”

Human Capital

One problem that continues to vex politi-
cians and social workers responsible for
addressing the problems of this nation’s
inner cities is unemployment, particularly
among youth. Job programs historically
have in general not proved successful. For
example, many federally funded federal job
programs spend between $2000 to $4000
per person and last two to three months.
As one youth skills training leader com-
mented once, “With $2000 you can just get
them dressed up and sent to a job inter-
view.” Job training requires a long term
investment, and for this reason, urban
preservation projects can provide the con-
text for job training and increase a commu-
nity’s stock of human capital,

According to the New York City Parks
Department (Rabinowitz, 1994), there are
no current programs in the New York City
university art school system for preserva-
tion and art conservation. Few people are
trained in the artisan skills of stone-cutting
and mold-making. In short, many restora-
tion architects are forced to specify replace-
ment materials and techniques or abandon
plans for preservation because “you can’t

get that kind of work anymore.”

Studies have shown that job creation is
stronger In preservation work than in new
construction, as preservation work is more
labor intensive. Further, the Lower
Manhattan Task Force calculated the bene-
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fits of jobs retained through its preservation
efforts. Experts calculated that 3000 jobs
will be retained by the Lower Manhattan
preservation effort with each job having a
net present value of $115,367. In addition,
preservation creates five more construction
jobs and three more permanent jobs than
new construction for every $1 million
invested. (The City of New York, Lower
Manhartan Task Force, 1994)

The principles of social cost accounting can
be used to calculate the benefit of training
one craftsperson. Assume a 19-year-old
unemployed youth living in public housing
and receiving approximately $7,000 in total
public assistance. He enters a preservation
craftsperson skills training program at $10
per hour. Upon completion of the pro-
gram, he becomes an apprentice at $25,000
annual salary with benefits. Using actuarial
computations, the societal income for one
trained craftsperson turns out to be
$397,089.

These kinds of facts argue strongly in favor
of a craftsperson training program targeting
disadvantaged minority youth and workers
in need of skills retraining, as an adjunct of
sustainable preservation programs. (See
essay, following). Programs of this sort
would entail marshalling a diverse coalition
of support to provide the necessary leader-
ship, commitment, and financing: business,
both large and small; community develop-
ment groups, local government, educational
instrutions, and unions. Necessary compo-
nents include comprehensive social service
support, ties to formal educational institu-
tions and community groups, and a sympa-
thetic and active apprenticeship program.

While easily described in the abstract, such
programs need to be more fully articulated
and brokered through the maze of city pol-
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itics and bureaucracy and supported by pn-
vate enterprise. Just as there is an unused
resource in the heritage of New York Ciry,
so there is a needy base of human capital in
the city that could be strengthened through
training by and service to programs of sus-
tainable urban preservation.

Material Capital

Nationwide studies show that development
1s consistently steady in historic districts in
terms of work permit applications; and in
Denver’s historic preservation area, 114
new businesses were created with 450 new ™
jobs despite a severe recession.

One reason that urban preservation can
bring positive economic development is
because it preserves material capital. This is
most clearly seen in savings on energy and
landfill costs, as well as the reduced need
for materials demanded by wholly new
construction.

The City of New York Lower Manhartan
Task Force analyzed energy cost savings,
and was able to justify the following incen-
nve: if a building owner improved his
building at least 20 percent of the current
assess value, the city could offer a 30 per-
cent reduction in electricity costs and 20
percent of natural gas costs over 12 years.

Landfill space 1s quickly running out in
New York City, requiring a major solid
Wwaste management system transformation.
Studies during the late 1980s found that
construction waste accounted for 30 per-
cent to 50 percent of the solid waste in
urban landfills, and that rehabilitation gen-
erates approximately 67 percent less solid
waste than new construction.

Urban preservation can achieve substantial
savings for the municipal solid waste man-
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agement budget as well. If 30 percent of
new construction is replaced by rehabilita-
tion, the generation of more than 417,000
tons of waste will be avoided, saving the

ciry more than $30 million.

Preservation efforts—as distinct from reha-
bilitation—mught generate even less solid
waste and require even less in the way of
new materials and energy consumption.

Natural Capital

Urban preservation allows the built envi-
ronment to remain and helps protect exist-
ing natural capital. Zoning plays an impor-
tant role in the sustainability of a city.
Zoning incentives that do not favor the
preservation of the city built environment
spur demolition and the sprawl of new
development. Limits to neighborhood
growth and the inclusion of greenways
provide an impetus for human scale devel-
opment that preserves wet lands, curbs

automobile traffic, and does not overbur-
den infrastructure.

Furthermore, research conducted over the
last twenty years shows that rehabilitation
work typically puts less of a burden on
water and sewage infrastrucrure than new
development. This translates into a cleaner
environment while simultaneously provid-
ing open space for inhabitants. It is impor-
tant to note that these factors also strongly

influence perceptions of regional competi-
tiveness.
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CONCLUSION

ost supporters of sustainable devel-
Mopmcnt have no background in his-
toric preservation but nevertheless are
motivated to create environmentally com-
patible and more livable communities.
Historic preservationists are seeking to pre-
serve urban hentage. The challenge lies in
seeing the cogent intersection of both
movements. Urban preservation can
become a catalyst for crafting a sustainable
future from the nonrenewable resource of
urban heritage. Environmental conservation
together with strong social-equity argu-
ments makes a cogent combination through
which to enlarge the constituency for mak-
ing a new kind of sustainable urban invest-
ment.
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Proposal To Create A Vocational/Technical
High School For The Restoration Arts

Submitted by Kate Burms Ottavino, M. Arch., M.S. Historic Preservation
Director: Preservation Technology Center for Architecture & Building Science Research,

New Jersey Institute of Technology (NJIT)

THE NEED

he need to develop an educational

training program for a high school

curriculum on the Restoration Arts
stems from a shortage of trained restoration
artisans in the building trades, a shortage
acknowledged and of concern professional
architects, engineers and preservationists,
educators, contractors, and building owners
alike. In large measure this shortage is the
result of an ever-increasing number of his-
toric districts, heritage areas, landmark and
landmark eligible structures. The increase
In our nation’s awareness and desire to pro-
tect and perpetuate the life of its historic
properties stems from the enactment of
Federal legislation, the Historic
Preservation Act, establishing the Advisory
Council on Historic preservation and the
National Register of Historic Places in
1966. This Act also spurred the formation
of local Landmark Commissions across the
country. However, for several reasons,
training in both the public and private sec-
tor has not kept pace with the growing
needs of the residential and main street
commercial renovation/restoration markets.
These reasons include lack of managerial
commitment, costs, and a scarcity of
resources for ongoing funding.

As a result, demand for qualified restora-
tion artisans exceeds the supply in the mar-
ket place today.

Despite this shortage, a recent analysis of
the construction industry by the American

Instrute of Architects shows that spending
in the renovation/restoration sector of the
building industry has increased ar a rate of
7 percent per year over the past fifteen
years and now occupies 44 percent of the
volume of construction work in the United
States (AIA Journal/February 1996). In
New Jersey, for every $1 million expended
on historic rehabilitation nearly 75 jobs are
created, of which 39 are in the construction,
manufacturing, retail and wholesale trades
(New Jersey Historic Trust, “Historic
Rehab Pays Off Big for New Jersey”). In
New York city there are 958 individually
designated landmarks and 68 historic
Districts comprised of 20,260 buildings
(New York City Landmarks Commission).
These staggering figures, combined with
the fact that for every $1 million invested in
the rehabilitation of historic properties
there is $2.75 million in economic activity
generated, has led members of both parties
in Congress to co-sponsor the Historic
Home Ownership Tax Act” (5.1002 &
FL.R. 1662) in order to encourage more res-
idential rehabilitation investment,

Congress has realized that homeownership
tax credits will foster a stronger economic
environment and create skilled jobs, which
will more than offset the lost tax revenue.
These tax credits, combined with the U.S.
Bureau of Labor projections that the U.S.
will need another 35,000 bricklayers and
stone masons within the next ten years
(while projecting only moderate overall
economic growth), are strong indicators of
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a healthy and growing job market in the
skilled masonry and trowel trades alone
(International Masonry Institute Today,
January 1996).

It 1s time for our Vocational/Technical
High Schools to take the lead in capturing
this skilled job market for its graduates by
preparing their students to serve the grow-
ing number of homeowners, apartment
owners, and main street commercial build-
ing owners undertaking the
renovation/restoration of their historic
properties. A graduate of the Restoration
Arts Program could expect to earn between
$10 and $20 dollars per hour in their first
year of employment depending upon their
level of skill. These wages, are at least com-
parable to those of beginning college grad-
uates pay scale. Further, the Restoration
Arts High School graduate will be able to
realize the benefits without having to invest
the time and money higher professional
education required to earn similar wages in
alternate fields, with regard to earnings
growth, the wages in the field for a jour-
neyman artisan employed at a union scale
can be as high as $65.00 an hour including
benefits in New York City. The availability
of high-quality, high skilled jobs will afford
the graduate of a Preservation High School
a challenging, sttmulating, and rewarding
future.

CURRICULUM GOALS AND
REQUIREMENTS

urrently most building preservation
Cprograms are geared to the college and
masters degree level participant, giving nise
to either a “white-collar” or counter-cul-
ture image of restoration practice. For more
hands-on instruction, these academic pro-
grams are supplemented by short term
intensive training” sessions provided by
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non-academic institutions or centers and a
conferences in the form of workshops.
Such “intensive training” courses are gener-
ally open to all who wish to participate and
pay the requisite fees. These courses are
usually brief in nature, addressing either the
state of the art of a particular area in preser-
vation or a specific problem commonly
found during the restoration of certain
building materials, with titles such as “How
to Clean Masonry” or “How to Make 2
Replica Plaster Medallion.”

What does not exist is a program geared to
developing a more traditionally trade-based
artisan who specializes in restoration. This
1s the constituency that must be trained to
meet the growing restoration needs of small
business and homeowners. Critical to the
development of a broader-based restoration
artisan constituency 1s a systematic restora-
tion arts training program at the appren-
ticeship level. The systematic training
required by such a program could be most
successfully administered within the frame-
work of a Vocational/Technical High
School. There are many aspects to training
at this level which are helpful to the stu-
dents. One example is the discipline is best
fostered within a framework that is pre-
pared to offer the appropriate professional
and social support systems that may be
needed to integrate students into the expec-
tations and requirements of the working
world.

The concept of a Vocational/Technical
High School program for the Restoration
Arts is modeled in part upon the develop-
ment of Vocational High Schools for indus-
tries such as the automotive, aviation, and
printing trades before World War II as well
as the High School of the Performing Arts
in New York Cirty. In brief, the program
would consist of an integrated curriculum
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devoted to the development of young peo-
ple’s abilities in the Restoration Arts by
way of both hands-on and classroom train-
ing. An integrated curriculum would
emphasize the building arts in the context
of the academic curriculum in addition to
the practical trade techniques provided by
shop training, For example, in an American
History course Thomas Jefferson’s choice
of the classical style of architecture to rep-
resent our young nation would be dis-
cussed in the context of the Greek ideal of a
democracy as a model for the United States
Government. Other subjects such
Chemistry, Physics and Geology would be
Ullustrated with experiments involving the
properties and constituents of building
materials including how they are formed
and how they deteriorate. Class trips would
be taken to look at neighborhoods with
historic brick patterns and identify case
studies of building material deterioration
such as stone stoops, metal cornices, and
wooden porches.

Shop work would include introductory
courses in each of the building materials

to enable the student to select the trade

of his/her choice. The curriculum would
provide the student, in combination with
classroom training, a minimum of 480
hours of practical training in the restoration
trade of their choice, prior to undertaking a
summer internship program. Such prelimi-
nary training would enable the student to
accrue on-the-job training with the status
of an apprentice during the summer. Over a
period of three to four summers, a full year
of apprenticeship could be served prior to
graduation. An accelerated apprenticeship
program for interested and qualified stu-
dents might be developed, depending upon
the number of hours allocated during the
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academic year and the degree of industry
participation.

A critical component to the success of a
high school program for the Restoration
Arts will be its link to local industry.
Existing industry will be able to provide
the infrastructure for skilled apprentice-
ships to be undertaken in a realistic work
environment. Such an environment will
provide the necessary equipment for train-
Ing in its proper context, with Journeymen
Supervisors overseeing student efforts on
real-life projects. Further, by collaboration
with industry, the student will get quality
training without a massive and redundant
investment in “tooling-up” by the school.

In short, the thrust of the curriculum is to
create an integrated academic and hands-on
restoration training program whereby an
educated and enlightened work force capa-
ble of highly skilled restoration in the
traditional building arts can be developed.

THE ROLE OF THE CENTER FOR
ARCHITECTURE AND BUILDING
SCIENCE RESEARCH:

he staff of NJIT are uniquely qualified

to develop the criteria and curriculum
for a vocatioenal/technical training program
which will satisfy the skills and academic
development requirements of a Restoration
Arts training Program. The experience of
our staff in the academic requirements of
the discipline as well as the hands-on skills
development of the restoration arts repre-
sents over twenty-five years of leadership
in the field of Historic Preservation.

The technical and academic areas of train-
ing will be integrated by the Center into

the existing curriculum as provided by the
current Vocational/Technical High School
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course selection. The curriculum for each
of the courses in both technical and acade-
mic areas will be modified by the Center to
include the core requirements of a
Restoration Arts Program. In addition, cri-
teria for the qualifications of supplemen-
tary faculty for teaching the historic preser-
vation aspects of these courses will be pre-
scribed. Actual faculty members can be
preliminary recommended by the Center
for specialized teaching unique to
Restoration Arts.

The Occupational Profile and Shop
Competency Certificate requirements of
the State will also be reviewed and specific
criteria for Restoration Arts performance
levels will be proposed for incorporation
into the Certificate’s requirements.
Selection criteria for industry participation
in an AP (apprenticeship program) will be
identified by the Center as well as potential
local industry participants.

The appointment of an Advisory Board is
recommended for a Preservation High
School. The Center would recommended
those institutions whose members would
be appropniate to serve on such a Board,
and would prescribe the qualifications of
addition individual members who would be
desirable. Actual Board Members could be
proposed by the Center. The purpose of
the Board 1s to ensure that a consensus is
achieved, one that will be recognized by the
Historic Preservation profession through-
out the State and the Nation, on the acade-
mic and vocational/technical goals of the
Restoration Arts program as well as the
means and methods to realize them.
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The Development of a High School for the Preservation Arts
Fall 1999

Introduction

The threefold goal for the development of a High School for the Preservation Arts is:

* to create an holistic high school curriculum that integrates an interdisciplinary historic
preservation-based curriculum with an artisan skills training curriculum and internship
model that will meet the mandatory requirements of the New York State Board of Regents:

¢ to qualify students for admission to post secondary programs; and
to provide them with the equivalent of a one-year preservation arts internship.

The curriculum is intended to enable students who graduate from the program to enter the
workforee with an excellent academic background and earning potential. and the option to go
on to post secondary education. Now completing its second year as a pilot program based at
the High School for Arts and Business in Corona. Queens. the High School for the
Preservation Arts project is seeking to develop a complete mterdisciplinary core curriculum
that integrates the studies of architecture and historic preservation into the History, English,
Science, Mathematics, and Art curricula as well as artisan skills development curriculum.

The project 1s now poised to go to the next step 1n its development, from a pilot program to the
development of a full curriculum in a designated high school in which the full preservation
based curriculum and program will be developed.

The High School for the Preservation Arts project is a multi-year undertaking of the Center for
Architecture and Building Science Research at New Jersey Institute of Technology (NJIT
Center) and the New York City Board of Education. Other major participants are the World
Monuments Fund (WMF), City Council Member Ken Fisher’s Office. the National Center for
Preservation Technology and Training of the National Park Service. the National Trust for

Historic Preservation as well as many leading preservation organizations throughout the
country.

Background: Recognizing a Need

The concept for a High School for the Preservation Arts is an outgrowth of the 1993 World

Monuments Fund (WMF) symposium, “Employment Strategies for the Restoration Arts: Craft

Training in the Service of Historic Preservation.” The symposium highlighted:

 the absence of nationwide standards for the craft skills used in historic preservation:

* the limited number of existing US programs to train people in the highly specialized skills
needed to maintain our rich architectural legacy:;

* the demonstrated fact that preserving the historic fabric revitalizes communities:

* the increasing success of the preservation movement leading to greater numbers of
designated historic districts:

* and the resulting need for skilled restoration artisans.

UNIVERSITY HEIGHTS
NEWARK, N 07102-1u82
G750, 3007

735490 043 FAN
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A recent study by Rutgers University, Economic Impacts of Historic Preservation (funded by
the U.S. Department of the Interior), relates that since the signing of the Historic Preservation
Act in 1966. the number of sites on the National Historic Register has grown from one
thousand entries to seventy thousand. The study also found that the national construction
expenditure for rehabilitation totaled forty-four billion dollars in 1994, According the New
York City Landmarks Preservation Commission figures, in 1999 there are 1,024 individually
designated landmarks and 74 historic districts comprising over 21,500 brownstones, row
houses and loft buildings in New York City. Many of these will need restoring in the future
with few skilled crafts people to fill the anticipated need.

With this need in mind, New York City Council Member Ken Fisher envisioned the
establishment of a high school dedicated to preservation training that would significantly
benefit many New York inner city youth and help them meet the needs of soclety as well. The
graduates from the High School for the Preservation Arts will provide an educated workforce
with great local as well as national demand and they can expect to eamn good starting pay with
excellent ecarmings growth potential.

Background: Creating New Partnerships

The Symposium findings suggested that preservationists join forces with existing training
programs, strengthen the socio-economic rationale in support of historic preservation, and raise
public and political awareness about the value of historic preservation. The World Monuments
Fund. acting on the directives of the meeting, enlisted Kate Burns Ottavino. Director of
Preservation Technology for the New Jersey Institute of Technology's Center for Architecture
and Building Science Research, to develop a Sustainable Model for Restoration Arts Training.

The Symposium also found that, while there have been numerous programs to train
preservation artisans, most failed because the organizations sponsoring them were unable to
incorporate the requisite academic education necessary for a complete understanding,
appreciation and acquisition of the vocational skills. To give this program that essential
foundation. the New York City Board of Education has committed its resources to the
development of a preservation-based curriculum because it aptly perceived the subject of
historic preservation as a real way of academically motivating vocational students. With NJIT
Center as the project leader, the initial teacher and curriculum development is taking place at
the pilot school. the High School for Arts and Business in Corona, Queens, NY. and the Board
of Education is now considering designating a high school as the next step of development for
the project.

Success to Date: A Brief Historv

The project was launched in the summer of 1997 with a Preservation Portfolio Internship
Program (PPIP) followed in 1998 by the spring academic, Preservation Week Program, the
1998 and 1999 summer PPIP's, the Fall 1999 Historic Preservation Workshop. and the
development of a Historic Preservation Course elective to be taught in Spring 2000,

The 1997 PPIP was designed by the NJIT Center and arranged by the Youth Employment
Services of New York City through the WMF and was sponsored by the Times Square
Business Improvement Fund. Under the direction of conservator Kate Burns Ottavinoe. with
the host artisan sponsor A. Ottavino Corporation. an eighty-five year old stone company. three
students from the New York City High School of Graphic Arts participated in the restoration
of statuary 1n the Times Square area. The PPIP "97 focused the students’ efforts on the hands-
on restoration work of the statuary while including the relevant academic components.



APPENDIX 1B

After the first successful effort, the NYC Board of Education then designated the newly
formed High School for Arts and Business in Corona, Queens, NY, as the pilot school for the
next phase of the project. In spring 1998, the NJIT Center and sponsor, the Nationa] Center for
Preservation Technology and Training, conducted Preservation Week at the High School for
Arts and Business. This consisted of three days of activities for thirty specially selected high
school students. The program for the week included guest lecturers from the leading
preservation organizations around the country and preservation-enriched mnterdisciplinary
lessons prepared by four of the high school teachers (History, English, Science, and Art). Prior
to Preservation Week, the four teachers participated in intensive teacher development sessions
with the NJIT Center to gain a better understanding of the curriculum goals and to provide

them with the necessary architecture and preservation information and related subject matter
resources.

Preservation Week was followed by the PPIP *98. Through the summer, two student interns
from the high school worked with host artisan sponsor A. Ottavino Corporation, this time at
the Peristyle in Prospect Park, Brooklyn, NY, designed by Stanford White in 1904. The PPIP
‘98 included a teacher development component where the four high school teachers regularly
went on-site to experience an actual restoration project as part of their developing integrated
vocational and academic preservation-enriched lesson plans in their discipline.

Another dimension of summer 1998 was a French-American Teacher Exchange Program
sponsored by the WMF which provided opportunities for NJIT Center representatives to visit
craft traming centers in France. In turn, a representative from the LaFondation de Coubertin in
France observed the student interns at the site in Brooklyn.

The lesson plans developed by the four teachers as part of the PPIP in 1998 were revised using
a Worlds Fair theme. They were taught in Fall 1999 at a one day Historic Preservation
Workshop sponsored by the National Center for Preservation Technology and Tramning with
pilot school students and teachers at the site of the Worlds Fairs in Flushing Queens. The event
took place in the Queens Museum of Art New York City Building, that was used at both the
1939 and 1964 Worlds Fairs. The classes were video taped and evaluated by the NJIT Center
curriculum assessment specialists to serve as models for further curnculum development.

The summer 1999 PPIP included a student intern from the pilot high school who worked at the
A. Ottavino Corporation stone yards in Ozone Park, Queens, NY and at Chatham Square
restoration in Lower Manhattan, NY, and with the WMF at the St. Ann’s Center for the Arts,
in Brooklyn. The PPIP ’99 also included a teacher development component enabling a teacher
from the high school to experience an artisan’s atelier and an actual restoration project in order
to mcorporate aspects of these experiences into the ongoing development of lesson plans. As
part of the vocational curriculum development, an ongoing- French-American Teachgr
Exchange Program. sponsored by the WMF, allowed representatives to observe and assist in
the development of student internship curriculum for the high school.

Through a National Endowment for the Humanities grant, the NJIT Center and pilot High
Schoci for Arts and Business are currently developing a one semester 12" grade
interdisciplinary history course that will be taught in Spring 2000 at the High School for Arts
and Business and will be a model of this preservation based approach.
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Next Steps: Curriculum Development

The sponsors of the High School for the Preservation Arts project are currently seeking to fully
develop the interdisciplinary historic preservation core curriculum for grades 9 through 12 in
the History, English, Science, Mathematics, and Art, combined with an artisan skills training
curriculum and internship component. As developed, the core curriculum will be field-tested
in the classroom and evaluated. When approved, with its model internship program, the

curriculum will serve the Preservation Arts High School program and will be a national model
for similar efforts.

The foundation for the curriculum for each module is the New York C ity Board of Education’s
Curriculum Frameworks and New Standards, Students will be prepared to meet the high
standards of the NYS Regents exams. and they will be provided with the equivalent of a one-
year internship upon graduation so that they may either enter the workforce with demonstrable

preservation-related skills in the restoration and building trades or go on to post-secondary
education.

The curriculum is being constructed in such a way that it will allow students to experience
history as a living dynamic by focusing on a specific historic structure or artifact through
which to study the forces of its creation, preservation and interpretation. These significant
historic buildings or artifacts serve as the keystone for the study of all aspects of a particular
period and place. Using this model, the teachers can work together using a common
architectural theme as an expression of the period under study through which they can
integrate their respective disciplines. For instance. the teachers can apply the selected theme by
examuining the physical setting of the structure, the living patterns of the time and the
social/civic context of the structure; the philosophies of the times and how they shaped the
structures studied: the influential events taking place at the time such as wars. depressions,
mugration, immigration; scientific, mathematical and technological changes: the culture. music
and arts; the government, politics and institutions; as well as the economics and modes of
education of the period.

The effectiveness of this model for interdisciplinary teaching was tested during the spring and
summer of 1998, Students and teachers studied Stanford White’s classical Peristyle structure
designed in 1904 for Brooklyn's Prospect Park. The English teacher selected the poem.
“Patterns™ by Amy Lowell to stimulate discussion of form and structure as methods of social
control and the resulting impact such controls can have on individuals® private lives. The Art
teacher used the Peristyle to show students how classical forms have evolved from ancient
times and become abstracted into today’s graphic arts. The History teacher created group
exercises to show how buildings can be dated using photographic clues, and how memory is
used to develop a sense of social connectedness through personal history. In Science the
teacher used the materials of the Peristyle to illustrate. by class experiment, the chemistry of
removing pamt from terra cotta. In developing this model, educators are generating a
methodology for organizing a consistent body of knowledge using a comprehensive historic
preservation-based learning approach that will help students become aware of how different
humanities and other academic disciplines are integral to one another and how they are
incorporated into their workplace activities.

School to Work National ReformTrend

The objectives of the High School for the Preservation Arts project are consistent with current
national vocational trends in education. The national “School to Work™ initiative, enacted by
the U.S. Congress in 1994, mandates a renewal of vocational education in the public school
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system. The initiative encourages education that unifies the academic with vocational training
m the schools and directs this learning to relevant work place experience. The program also
falls within the Goals 2000: Educate America Aect that calls for the reformation of the
vocational education system in America because this system no longer provides either relevant
academic or vocational training, nor does it emphasize the need for an accountable and
collaborative approach to education

The High School for the Preservation Arts project is also in accord with the NYC Board of
Education’s initiative to restructure vocational high schools that is a part of the reform
movement m the public school system. This performance driven system 1s aimed at promoting
high student achievement using as the foundation the NYC Board of Education New
Standards. These New Standards set goals for high achievement for all students in order for
vocational students, in particular, to be properly equipped to enter the workforce. In line with
this, the NJIT Center is using these New Standards and Curriculum Frameworks as the
foundation for the preservation-infused curriculum model being developed for this project.

The NYC Board of Education states that fostering “a successful transition from school 1o
work™ is of the highest priority for the vocational reform movement. The NJIT Center is in
complete agreement with this premise and is thus seeking to organize a consistent body of
knowledge through an holistic balanced educational approach. Such an approach will allow
the students to learn that the relationship between their academic studies and their vocational

pursuits will enhance their personal growth and increase their earning power when they enter
the workforce.

Conclusion

Students who graduate from the High School for the Preservation Arts may contribute to the
support of the preservation community in a variety of roles. Some may go on to higher
education and become architects, contractors, preservationists, civil engineers, or have other
related preservation careers. A number may go on and have professional careers in entirely
different areas while keeping an appreciation and interest in preservation for themselves and in
their community. Others may carry through and become preservation craftspeople who find
that there is a great demand for skilled preservation artisans in the building and construction
industry. In this way, the High School for the Preservation Arts will meet the needs of saciety
on numerous levels;

* One. many students who might otherwise be marginalized in a high-tech world will be
educated academically and through artisan skills training and internships into the growing
field of the preservation arts.

* Two. the traiming of artisans will create a work force that will allow the building industry
to renew and preserve the mfrastructures of our communities and regions.

e Three. students who meet the academic requirements may choose to continue onto higher
education.

» Four, the quality of life within our communities will be improved by the increased citizen
awareness of the value socially and economically of preserving of our cultural heritage.

In sum, the students who graduate from the High School for the Preservation Arts will be able
to enter the workforce with a high quality academic education, the equivalent of a one-year
internship experience and the potential for a good salary. They may choose to go on to post-
secondary education, or work in related fields having gained an appreciation of the value of
historic preservation that they can apply in their own communities. For those who work 1n the
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preservation fields, the synergy between the academic and the vocational aspects of their
pursuits will afford them greater satisfaction in their lives and their work as well. Once
developed, tested, assessed and approved, this model can also be used as a curriculum, hands-

on model for other vocational programs as well as a model for preservation arts high schools
across the nation.

Funding for the High School for the Preservation Arts Project

The NJIT Center and the NYC Board of Education are currently seeking substantial funding
from outside sources for curriculum and internship development for the High School for the
Preservation Arts project. These funds will be used for the development, testing, evaluation
and approval of a comprehensive interdisciplinary historic preservation core curriculum for
grades 9 through 12 in subject areas of History, English, Science, Mathematics, Art and an
integral preservation skills training and internship component.
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Research Univinsity Preservation Portfolio Internship Program (PPIP)

July 13-August 28, 1998
Monday through Friday, 9:00 a.m. - 3:00 p-m.

Revised 7/15/98

Sites: (Brooklyn ProspéctEPark Peristyle uniess rain or otherwise noted)
1. Brooklyn Prospect Park Peristyle

2. A. Ottavino Corporation Shop (Rainy days) - 80-60 Pitkin Avenue, Ozone Park NY
3. Field Trips - see schedule below

Fie{d Trip Schedule
July 13 (Monday) 9:00 am. Brooklyn Prospect Park Peristvle (each day except rain or as noted)
July 13 (Monday) 1:00 p.m. - Tour of Park with Center staff
July 14 (Tuesday) 1:00 p.m. - Visit Prospect Park Alliance. 95 Prospect Park West- -

Contact: Ralph Carmosino, Architect
Tel: (718) 965-6525

July 15 (Wednesday) 1:00 pm. Visit to 4. Ottavino Corporation,
CANCELLED (Cancelled on this day: RESCHEDULED on July 28)

July 16 (Thursday)

NEW 12:00 noon L. Aron:, B.Serra meet with Kate to discuss lesson plans
(Meet At Peristyle)

1:00 p.m.  Visit Prospect Park Alliance Archives, 95 Prospect Park West
(Meet at Peristyle)
Contact: Jeannine St. Germaine. Archivist
Tel: (718) 965-6503

July 23 (Thursday) 12:30 p.m. K. Lawlor visit A Ottavino Shop. Meet with Kate 1o

discuss lesson plans
July 27 (Monday) NEW TIME
N.B. 9:00 am. Tour of Central Park with Center Staff
(Meet at 59 St. and 5 Ave. - By Statue of General Sherman at
Entrance

1:00 p.m. Visit New York Historical Society, 170 Central Park West
Contact: Marybeth Betts, Curator
Tel: (212) 873 3400 Ext. 273/Fax: 212 875-1673

UNIVERSITY HEIGHTS
NEWARK, NJ 07102-1982
973.596.3097
973.596,8443 FAX
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Page 2 - Summer 1998 Schedule - PPIP

July 28 (Tuesday) — ' )
N.B. NEW 9:00am. RESCHEDULED VISIT TO:
' Ottavino Corporation, A. George Ottavino, Host Artisan
Sponsor, 80-60 Pitkins Avenue, Ozone Park, NY
Tel: (718) 848-9404 (Meet at Shop)

1:00 p.m. Visit the Art Commission, NYC City Hall
Contact: Lynn Bodner, Assistant Director
Tel: (212) 788-3071

Followed by Tour of the Civic Center with Center staff

August 3-5 (Mon-Wed) Visit to site: Fondation Coubertin representative, M. Jusselme,

August 6 (Thursday)  3:00 p.m. Round Table Discussion at the
Landmarks Preservation Commission, 100 Old Slip, NYC.
Tel: (212) 487-6800
CABSR and World Monuments Fund: Presentation of
findings and discussion of the future of a French-American.
Artisan Training Exchange Program

August 7 (Friday) 11:30 a.m. Visit Brooklyn Public Library, Grand Army Plaza
Contact: Julie Moffat, Librarian
Tel: (718) 230-2708

Other Trips to be Arranged:

Aupgust 345 TBA - Visit to Municipal Archives, 31 Chambers Street, NYC
Contact: Leonora Gidlind, Archivist
Tel: (212) 788-8629

August TBA - Visit to Brooklyn Historical Society*, 128 Pierrepont St.

Contact: Michele Hackwelder, Archivist
Tel: (718) 624-0890



APPENDIX 2A

NJIT/CABSR PRESERVATION PORTFOLIO INTERNSHIP PROGRAM
French American Exchange Program with WMF

Schedule for M. Jean-Paul Jusselme, Director of the Fondation

Coubertin - August 3-7, 1998
Translator - Anne-Sophie Roure

Sunday, August 2

Arrive 8:50 P.M. Kate Burns Ottavino: Meet M. Jusselme, Kennedy Airport/Air France (Flight No.008)
Take to Marriott Hotel, Adams Street, Brooklyn

Monday, August 3

10:00 AM. Kate - Meet M. Jusselme and Ann Sophie at Marriott Hotel

10:15 AM. Visit A. Ottavino shop with student intemns: Filipe Gibaldo and Justin Hilliard
See videos on Brooklyn Borough Hall and Duffy Square

Visit Peristyle
4:00 Visit World Monuments Fund
Tuesday, August 4

845AM  Kate - Meet M. Jusselme and Ann Sophie at Marriott Hotel
Visit Peristyle - Meet with teachers, Lynda Aron, English and Bryan Serra , Art, and student
interns
12:00 P.M.-Noon: Eye Witness News visit to Peristyle (on at 5:40 p.m.)
Visit Washington Square Arch - A. Ottavino Restoration

Wednesday, August 5

8:45 AM. Kate Pick up M. Jusselme and Ann Sophie at Marriott Hotel

9AM Pick up students and Visit Brooklyn Borough Hall
Visit Cloisters, Fort Tryon Park - A. Ottavino restoration site
Visit Metropolitan Museum Art, Temple of Dendur, A. Ottavino restoration
Visit Whitney Museum - A. Ottavino Restoration

- Thursday, August 6
8:45 AM. Kate Pick up M. Jusselme and Ann Sophle at Marriott Hotel
Visit Peristyle
11:00 AM. Visit French Embassy/ Venetian Room. 79® and Fifth/ designed by Stanford
White/restoration by Waite Assoc.
1:00 pm. Lunch with NYCBOE (Dr. Peter Kaufman, Dir., NYCBOE Careers and Occupatmnal Educ)
Sequoia Restaurant, South Street Sezpor: e

3:00P.M. Round Table Discussion at Landmarks Preservation Commission, 100 Old Slip

Friday, August 7

6:00 am. . Kate pick up students at office

6:30am.  Pick up M. Jusselme and Ann Sophie at Marriott Hotel
7:15am. Visit Statue of Liberty

11:30 AM. Visit Brooklyn Public Library (Julie Moffat, Librarian)
1:00pm.  Visit St. Ann's

3:15pm.  Visit Ellis Island

Close of Official Visit Rev 8/5198
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NJIT CENTER FOR ARCHITECTURE AND BUILDING SCIENCE
RESEARCH AND HIGH SCHOOL FOR ARTS AND BUSINESS FACULTY

PLANNING WORKSHOP, JUNE 23, 1998 FOR
Summer Preservation Portfolio Internship Project (PPIP)

OVERVIEW

The 1998 Summer PPIP will engage three students from the High School for Arts and Business
(HSAB) in Corona Queens. The student intems will receive %‘\'v"eeks of restoration training at
the Prospect Park Peristyle in Brooklyn, New York. The internship will combine hands-on
practical training as well as site-specific leaming exercises that will relate to the historical and
scientific knowledge that underlie and give meaning to preservation work. The students will

receive course credit towards their high school diploma through the summer division of the New
York City Board of Education,

The 1998 program will build on the 1997 PPIP by addng several elements. In addition to training
student interns, this year's program is designed to allow four teachers who participated in
Preservation Week (English, History, Science, and Art) to participate in the on-site aspects of an
actual restoration project. This on-site experience will be supplemented through off site archival
and city agency research to demonstrate and engage the teachers in the academic components of
preservation and how they are applied onsite. This shared leamning experience with the student
interns is designed to develop the teacher's ability to enrich their academic curriculum with
preservation points of reference and examples.

In preparation for the 1998 PPIP the following selections have been made:

Site Selection

The Prospect Park Penistyle, McKim, Mead and White, 1904 has been designated as the 1998
Preservation Portfolio Intemship Project (PPIP) Site where the teachers will observe/participate
and the students will work with the artisans from the A. Ottavino Corporation under the guidance
and supervision of conservator Kate Bums Ottavino, Vice President of Ottavino Corporation and
Director of Preservation Technology, NJIT/CABSR.

Student Intern Selection

Out of the 31 students who attended Preservation Week, three (3) students have been selected to
participate in the 1998 internship program.

Teacher Selection

The four teachers who participated in Preservation Week, May 1998 will participate in the
teacher development component of this project over the summer of 1998, They are: Lynda Aron,
English; Kevin Lawlor, Social Studies; Bryan Serra, Art; and Kieran McGuire, Science. [They
will be paid by the New York Board of Education]

UNIVERSITY HEIGHTS
NEWARK, NJ 07102-1982
973.596.3097
973.596.8443 FAX
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PROJECT OBJECTIVES and TASKS

Phase L. Education and Training

The summer 1998 Preservation Portfolio Intemship Project (PPIP) will directly involve students
and teachers in a significant restoration project (Prospect Park Peristyle) giving them an
appreciation of the high degree of skill and artistry involved in historic construction methods and
the standards of excellence achievable by current restoration technology. The students and
teachers will acquire some rudimentary restoration skills as well as an understanding of the
methodology employed in the planning and execution of such work. The students' academic
preparation during Preservation Week in May and the site-based leaming exercises are intended
to reinforce an appreciation and understanding of preservation methodology by connecting the
restoration work to its historic, cultural and scientific context.

Teacher development will consist of the teachers sharing the restoration experience and using this
experience to explore ways in which the intemship process 1s mformed by and can be used as a
vehicle for an in-depth, interdisciplinary teaching and learning process. Then the teachers will
develop course materials, learning exercises and lesson plans over the course of the eight weeks.
(See attached "Overview of Teacher Involvement" and "Summer Internship Schedule.") In
addition to the on-site experiences, students and teachers will visit institutions and agencies such
as the New York Public Library, Municipal Archives, Prospect Park Alliance, New York
Historical Society, and the Queen's Museum to study the model of the City of New York. They
will also visit to compare and contrast the design and evolution of Central Park, Prospect Park
and Riverside Park (all designed by Vaux and Olmstead)

Tasks:

A. Workshop at the start of the project with NJIT CABSR Staff (June 23, 1998), and four
teachers from HSAB to review the outline of PPIP objectives, confirm schedules and
coordinate field trips

B. Teacher Development - The four teachers will devote 10 hours per week for 8 weeks.
Included will be on site participation and field trips to agencies and other resource
institutions. During the course of the summer they will produce a series of lesson plans
incorporating their experiences on site with the students and their field trips to support a
preservation-enriched academic classroom education. The four lesson plans per subject
area are intended to build in complexity over a four-year academic course of study

C. Student Training - Student introduction to the site and work at Peristyle including work at
the artisan shop. The PPIP is organized around"¥ weeks, 6 hours per day with the
exception of visits to city agencies and other municipal resources

D. Field Trips to Municipal Archives, New York Public Library, Prospect Park Alliance,
as well as to NYC Central Park and Riverside Park to compare and contrast with Prospect
Park (all three parks were designed by Vaux and Olmstead)

E. Students will be trained to videotape sample work in progress and field trip experiences.
A video will be produced at the end of the project period.
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Phase II. Documentation, Evaluation and Dissemination.

The summer internship program is a pilot program designed to allow the teachers to experience
the on-site aspect of an actual restoration project. This on-site experience can then be used during
the academic year to support the preservation-enriched academic classroom education. I is
anticipated that the academic course exercises will reflect the needs of restoration education
combined with New York Regents examination standards. The teachers will document this
through the preparation of lesson plans and exercises by the end of summer.

The students will videotape examples of student training experiences throughout the summer.
Videotape will be produced at the end of summer. The program will be assessed by NJIT's Chair
of the Department of Humanities and Social Science throughout the project. Once the final report
is written and the teacher course materials are prepared, NJIT/CABSR will disseminate this
information in report format on the World Wide Web at NJIT's CABSR address.

In order to make the 1998 PPIP a prototypical model, it is anticipated that the products will be
produced and widely disseminated by the end of the summer program.

Tasks

A. Documentation. Documentation of the project will take place throughout the
summer with written and pictorial documentation of the project. A final report will
mclude the teacher four lesson plans from each discipline (collectively a total of
sixteen classroom exercises that will focus on restoration objectives); the project
assessment standards and outcomes; and a video that will be produced.

B. Evaluation. There will be a formal assessment of the project by Norbert Elliot,
chair of the NJIT Department of Humanities and Social Science. He (or his
representative) will meet with and interview the student intems and teachers at the
start of the project, in the middle and at its conclusion. He will then prepare a written
report evaluating the leaming experience, based upon academically accepted
assessment criteria. i

C. Dissemination. The final report will be widely disseminated and placed on the NJIT
CABSR Website
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SUMMER INTERNSHIP SCHEDULE

WEEK 1: -Teacher review outline materials and technical diagrams
-Teachers to visit site and shop
-Student introduction to site and shop
-Teachers to brainstorm around table with NJIT how they would see this
site opportunity becoming an exercise incorporating academic products

WEEK 2: -Teachers to visit the work in progress and observe early student
participation for later comparison on student progress

-Students from this week onward work with the A. Ottavino Corporation
at the Peristyle site or at the Ottavino Corporation shop. Visits to
agencies and other resource institutions

-Student video content defined

WEEKS 3-7: -Teachers and students visits to the following institutions and agencies: the
New York Public Library, Municipal Archives Prospect Park Alliance,
New York Historical Society, Queen's Museum to study model of New
York City

-Visits to and comparison of three major NYC parks designed by Vaux
and Olmstead: Central Park, Prospect Park, and Riverside Park

-Student site instruction, participation, and on-going documentation

WEEK 8: -Teacher and student assessments
Lesson plan review
Recap
CABSR report

UNIVERSITY HEIGHTS
NEWARK, N) 07102-1982
973.596.3097
973.596.8443 FAX
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SUMMER INTERNSHIP PROJECT
OVERVIEW OF TEACHER INVOLVEMENT

Purpose of the Teacher Involvement

The Summer Internship program is designed to allow the teachers to experience the on-site aspect
of an acFual restoration project. This on-site experience is expected to be used during the
academic year to support preservation-enriched academic classroom education. It is anticipated

that the academic course exercises will reflect the needs of restoration education for the following
items:

Critical thinking processes and analytical skills
Primary and secondary research methodologies
Documentation

Scientific analysis

Historic analysis

Artistic appreciation

Prescriptive writing skills

Communication skills including vocabulary

Summer Project Products

The summer project this year is to produce four lesson plans within each discipline that that will
span the four-year curriculum indicating the different subject matter to be taught and its
increasing level of difficulty. The four teachers will collectively produce a total of sixteen
classroom exercises that will focus incorporating and developing the knowledge and skills
previously outlined above by building upon the summer experience of the Pernistyle restoration.

Interdependence of the summer and Academic Year Programs

The reciprocal framework of a preservation-enriched program uses the academic fall and spring
semesters to develop the intellectual abilities and appreciation of the students in their selected
field; enables the students to implement the hands-on practical field practice of preservation

The objective of preservation-enriched academic lessons and assignments during the academic
year is the preparation of the intellectual and artistic appreciation of the Preservation internship.
Each successive intemship builds on and refines the prior intemship and academic year's
experience. The progressive goal is the continual improvement in the quality and level of
preparation that the interns will have at the beginning of each intemship in the intellectual,
manual and artistic skills that they individually possess i their selected area of concentration
(stone, wood, clay ...). At the end of the four-year curriculum the students will have received a
Regents diploma high school education with a one-year internship, gained by the collective eight-
month intemships that they have earned by the internship experience.

UNIVERSITY HEIGHTS
NEWARK, NJ 07102-1982
973.5%96.3097
973.596.84H3 FAX
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New [ersey Institute of Technology
HIGH SCHOOL OF ARTS AND BUSINESS

A Public AGENDR
Research University JUNE 23 1998
PRESERVATION PORTFOLIO INTERNSHIP PROJECT (PPIP)
SUMMER -98
L. Review goals of the field aspects of the internship program for 1998
A Students
1 Exposure to site work
3. [ntroduction to preservation in the field
3 Review Frederic Orozco’s response to PPIP'97

B. Teachers

EXposure to historic preservation in practice

Correlation between Preservation Week in school and the PP[P
Identify teaching opportunities in the fizld

Identify field experiences that can = ir.corporated into the classroom
experience

Lo —

L. Review products to be produced during PPIP’98

A Students
L. Report on the Peristyle including its history and current restoration
A See George M. Cohan report prepared by High School of Graphic
Arts students during PPIP’07

2 (Questionnaire response to the PPIP'98 experience
A. See Orozco response to PPIP'97 (I.A.3. above)

B. Teachers
1. Evaluation of the student experience
2. Evaluation of the teacher experience
3. Four (4) master lesson plans placed contextually into one semgster of
course work for each academic year including grades 9 - 12
A Resources to be applied and referenced
L. Bd. of Ed. “Curriculum Frameworks”
Nat’l Trust “Teaching with Historic Places - A Curriculum
Framework™
< ¢ Historic Districts Council “The Community as Classroom -

UNIVERSITY HEIGHTS
NEWARK. NJ 07102-1982
201. 596. 3097

201. 596. B443 fax



A Teachers Manual”

N NJIT Preservation Week Class Content and Teacher
Development Packets - Issued March 1998
E. Brian Serra - Architectural Preservation: Curriculum

Construction & Planning for Secondary Education

B. Model Products

1. “The Communities as Classroom™ sample lesson plans and
resource references

2, Brian Serra - Curriculum Construction & Planning for

' overview and “Curriculum Frameworks™ integration

[11. Time Frames

A Students 8/
- Z
L. Monday through Friday 9:00 am to 3:00 pm — 9"“; ] /3 O”a

B. Teachers

To be discussed

Allocated hours 80 per teacher

Time from this summer allocated to put Preservation Week lessons
(2 per teacher per subject area) into HDC Community as Classroom
format including resource references/bibliography.

4. Discussion of schedule of site and resource visits

Requisite time to follow through on items in II. above.

Ll {d:—-

Ln

V. Site and Resource visits

— . oW Imsted parks - P t and Central Park @ w2
[ A aux and Olmsted parks - Prospect and Cen r M':’f

L. Optional Riverside Park ‘ . Pro gt P ) (et
Prospect Parks Alliance Headquarters and Archives . (/"

B.
C.  New York Historical Society - Stanford White archives CP % 2
D. Art Commission — G5 i o — M,bﬂo»(

E. Brooklyn Historical societv— @aerkle- Mg~ broroie oo

k& Brooklyn Public Library — , LZ . o) - oLt .1
G. Peristyle on going ~ fhregeer PaJL £ raz JArany @
H. A Ottavino Corporation shop — Dzome fanke_ . ST up S
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Lefferts Homestead

PROSPECT PARK
Brooklyn

Pruspect Park. design begun. 1865:
construction begun 1866

Bounded by Prospect Park West. Banel-
Pritchard Circele roadway. Prospect Park
Southwest, Park Circle roadway. Parkside
Avenue, Ocean Avenue. Flathush Avenue.
and Grand Army Plaza roadway
Architects: Frederick Law Olmsted and
Calvert Vaux

Designated: November 25. 1975

Lefferts Homestead. 1777-83. moved 1918
Prospect Park (Flathush Avenue at Empire
Boulevard)

Architect: Unknown

Designated: June 21, 1966

Litchfield Villa, completed 1850
Prospect Park (Prospect Park West
at 5th Street)

Architect: Alexander Juckson Davis
Designated: March 15, 1900

APPENDIX 2B

Soldiers” and Sailors” Memorial Arch.
1889-92

Grand Army Plaza

Architect: John H. Duncan
Designated: October 16. 1973

Grecian Shelter. completed 1905
Prospect Park (near Parkside Avenue)
Architects: McKim. Mead & White
Designated: December 10, 1968

Boathouse. 1904

Prospect Park (on the Lullwater
Architects: Helmle & Hubenty
Designated: October 14. 1968




rooklyn’s Prospect Park, 526 acres of picturesque landscape dotted by flower gardens,
¢ ndering pathways. and historic buildings, is one of the largest and most scenic urban parks
\|_te United States. It was designed, starting in 1865, by Frederick Law Olmsted and Calvert
aux, the landscape architects who had earlier been responsible for Central Park in Manhattan.
in in 1857. Like Central Park. Prospect Park offered the urban dweller a pastoral escape
¢ | the congestion of city life. As Egbert L. Viele, chief topographical engineer of the project,
:marked: “The primary object of the park [is] as 4 rural resort where the peuple of all classes,
5 iping from the glare and glitter, and turmoil of the city, might find relief for the mind, and
b sical recreation.”
Construction of the park began in 1866, although planning by the city’s commissioners had
¢ 1 initiated as early as 1859, when an act was passed authorizing the selection and location of
i_park grounds. The outbreak of the Civil War in 1861 delayed anv further work until 1865.
hen Vaux, later to be joined by Olmsted. was appointed. Their plan. based on the popular
‘[ lish-garden mode, called for three very distinct regions: a large open meadow. a hilly wooded
t | planted with an extensive variety of native and exotic plants and trees, and a vast lake
istrict. A traffic circulation system like that used in Central Park artfully segregated vehicles,
'« 'estrians. and equestrian traffic: the flow of roads and paths connected these regions without
\i_urbing the natural scenery.
In addition 1o the park’s natural landscape, Olmsted and Vaux designed a number of formal
{ ces, including the Concert Grove, now referred to as the Flower Garden. and the great
| otical Plaza. renamed the Grand Army Plaza. at the main entrance to the park. Dominating
he plaza is the monumental Neoclassical Soldiers” and Sailors’ Memorial Arch: built in 1889-92
7 John H. Duncan (who was also responsible for Grant's Tomb on Riverside Drive. it is
I icated to the men who fought in the Union forces during the Civil War.
Olmsted and Vaux felt that any buildings within the park should be subordinated to the natural
« ing. Many structures built in the nineteenth century were—they provided rustic architecture
1 ieeping with the rural environment. A number of structures dating from the early twentieth
‘entury, however, were products of a renewed interest in classicism and tend to dominate the
¢ dscape. The Boathvuse, designed by Helmle & Huberty and completed in 1904, is a graceful
' _-story terra-cotta building recalling Sansovine's magnificent (and very urban) library in
Venice. The firm of McKim. Mead & White designed the Grecian Shelter, which was completed
11905. Like the Boathouse, it is a masterpiece of Neoclassical inspiration. The flowing rhythm
y_ts twenty-eight Corinthian columns. topped by a balustraded terra-cotta entablature, evokes
»oetic associations of the Greek temple and the grandeur of classical antiquity.
There are two historic residential buildings located in the park. The Lefferts Homestead, built
ween 1777 and 1783 (architect unknown) and moved down Flatbush Avenue to Prospect Park
in 1918, is a charming Dutch Colonial farmhouse with a low-pitched roof, arched dormer
" 1dows, and a colonnaded porch. The Litchfield Villa, already contained within the precinets
the park. was L;umpleled in 1856 after a design by Alexander Jackson Davis. Tt is one of the
inest extant imitations of a romantic [talian villa, with its irregular towers, arched doorways and
¢ adows, and balustrades.
Since its beginning, Prospect Park has been the prime recreational site of Brooklyn and its
most notable green space. Enjoyed by millions of city residents and visitors each vear. the park
T nlinues to provide a much-needed respite from the brick and concrete of the urban

¢ vironment.
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Take the subway: A train to 80" Street - Hudson stop
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D train to Ocean Avenue and Parkside Avenue
(2) A. Ottavino Corporation Shop (Rainy days)
80-60 Pitkin Avenue, Ozone Park, NY

‘and then walk two blocks
Contact: Ms. Ottavino:
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Historic Preservation Planning
PROGRAM

"Planning for the Future of Our Hentage"

National Park Service

WHAT IS HISTORIC PRESERVATION
PLANNING?

Except for its subject matter, historic preservation planning is really no
different than any other kind of planning. It is a rational, systematic
process of gathering and analyzing information, and projecting
preservation action into the future. Effective historic preservation
planning empowers informed decision-making, rather than
Crisis-reaction, which results in enhanced preservation of historic and
cultural resources. The primary purpose of historic preservation
planning is to ensure the protection and preservation of valued historic
and cultural resources for future generations. Whether carried out at
the federal, state, tribal, or local level, historic preservation planning is
based on a careful identification and assessment of historic and
cultural resources within the context of other public policy goals,
Historic preservation planning builds a consensus toward a shared
vision of the preservation future and establishes a course of action to
ensure future preservation of valued historic and cultural resources

The historic preservation plan (or cultural resource management plan,
as it is sometimes called) documents the results of planning and looks
toward the future while guiding decisions made and actions taken
today. To be fully effective, the plan cannot gather dust on a shelf
somewhere; it must be implemented-- actions must be taken by a
variety of players to make sure that the plan's goals can be achieved
so that the shared vision of the preservation future can be reached.

WHO WE ARE

The Historic Preservation Planning Program of the National Park
Service develops national policy related to historic preservation
planning and carries out activities in two major areas:

1. Oversight and administration of the statewide historic
preservation planning component of State Historic Preservation
Office (SHPO) federal Historic Preservation Fund programs; and

2. Development and delivery of technical assistance and guidance
in historic preservation planning to a broad audience, including
SHPOs, federal agencies, tribes, and local communities.

The goals of the Historic Preservation Planning Program are to:

* strengthen the integration of historic preservation into the
broader public policy and land-use planning and decision-making
arenas at the federal, state, tribal, and local levels;

* increase the opportunities for broad-based and diverse public
participation in planning and historic preservation activities;

» expand knowledge and skills in historic preservation planning;
and

» provide maximum flexibility in program administration to enable
states, tribes, local governments, and federal agencies to

3/23/99 2:04 PM
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establish and carry out preservation planning programs that are
responsive to their own needs and concerns,

PROGRAM PARTNERS

The Historic Preservation Planning Program works closely with State
Historic Preservation Offices in program administration and in
providing training and guidance in statewide historic preservation
planning. Every State Historic Preservation Office has completed, with
broad-based public involvement, a Statewide Historic Preservation Plan
that addresses the full range of historic and cultural resources in the
state, examines current preservation issues, and identifies goals and
objectives to ensure preservation of valued resources. We have
prepared a list of completed State Plans, which also contains
information on who you may contact in each state if you want to learn
more about these Plans.

Finally, we are embarking upon a renewed partnership with SHPOs,
and with federal agencies, tribes, local communities, and private
arganizations to identify and develop the kinds of technical assistance
and guidance that would be most helpful to these agencies and
organizations in historic preservation planning.

RELATED HPS PROGRAMS

Cultural Resource Mapping Services

Certified Local Government Program

Technical Preservation Services for Historic Buildings
American Battlefield Protection Proaram

Tribal Preservation Program

Historic Landscape Initiative

National Historic Landmarks Assistance Initiative
Federal Agency Preservation Assistance Program
Historic Preservation Fund

NPS PROGRAMS
Archeology and Ethnography

National Maritime Initiative

National Historic Landmark Survey
National Reqgister of Historic Places

Rivers and Trails Conservation Assistance Proaram
Park Plannin

NATIONAL AND OTHER HELPFUL
ORGANIZATIONS

American Planning Association

Planners Web (Planning Commissioners Journal)

Planning and Architecture Internet Resource Center

LEARN MORE ABOUT IT

Wrrite: Historic Preservation Planning Program, Heritage Preservation
Services, 1849 C Street, NW, NC330 Washington, DC 20240
e-mail: Susan Henry-Renaud or hps-info@nps.gov

3/23/99 2:04 PM
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APPENDIX 2B
PREFACE

Preserving historic properties as important reflections of our American heritage became a national policy
through passage of the Antiquities Act of 1906, the Historic Sites Act of 1935, and the National Historic
Preservation Act of 1966, as amended. The Historic Sites Act authorized the Secretary of the Interior to
identify and recognize properties of national significance (National Historic Landmarks) in United States
history and archeology. The National Historic Preservation Act of 1966 authorized the Secretary to
expand this recognition to properties of local and State significance in American history, architecture,
archeology, engineering, and culture, and worthy of preservation. The National Register of Historic
Places is the official list of these recognized properties, and is maintained and expanded by the National
Park Service on behalf of the Secretary of the Interior.

The National Register of Historic Places documents the appearance and importance of districts, sites,
buildings, structures, and objects significant in our prehistory and history. These properties represent the
major patterns of our shared local, State, and national experience. To guide the selection of properties
included in the National Register, the National Park Service has developed the National Register Criteria
for Evaluation. These criteria are standards by which every property that is nominated to the National
Register is judged. In addition, the National Park Service has developed criteria for the recognition of
nationally significant properties, which are designated National Historic Landmarks and prehistoric and
historic units of the National Park System. Both these sets of criteria were developed to be consistent
with the Secretary of the Interior's Standards and Guidelines for Archeology and Historic Preservation,
which are uniform, national standards for preservation activities.(1)

This publication explains how the National Park Service applies these criteria in evaluating the wide
range of properties that may be significant in local, State, and national history. It should be used by
anyone who must decide if a particular property qualifies for the National Register of Historic Places.
Listing properties in the National Register s an important step in a nationwide preservation process. The
responsibility for the identification, initial evaluation, nomination, and treatment of historic resources
lies with private individuals, State historic preservation offices, and Federal preservation offices, local
governments, and Indian tribes. The final evaluation and listing of properties in the National Register is
the responsibility of the Keeper of the National Register. This bulletin was prepared by staff of the
National Register Branch, Interagency Resources Division, National Park Service, with the assistance of
the History Division. It was originally issued in draft form in 1982. The draft was revised into final form
by Patrick W. Andrus, Historian, National Park Service, and edited by Rebecca H. Shrimpton,
Consulting Historian.

( 1)The Secretary of the Interior's Standards and Guidelines for Archeology and Historic Preservation
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Technical Preservation Services

o HISTORIC BUILDINGS .:rcrs: s 5o

“Caring for Your Historic Building”

The Secretary of the Interior's Standards for the Treatment of Historic Properties, 1995

Four Treatment Approaches

There are Standards for four distinct, but interrelated, approaches to
the treatment of historic properties--preservation, rehabilitation,
restoration, and reconstruction.

Preservation focuses on the maintenance and repair of existing
historic materials and retention of a property's form as it has evolved
over time. (Protection and Stabilization have now been consolidated
under this treatment.)

Rehabilitation acknowledges the need to alter or add to a
historic property to meet continuing or changing uses while retaining
the property's historic character.

Restoration depicts a property at a particular period of time in
its history, while removing evidence of other periods.

Reconstruction re-creates vanished or non-surviving portions
of a property for interpretive purposes.

Introduction
Four Treatment Approaches
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Technical Preservation Services

o HISTORIC BUILDINGS vovenot mars sorice

"Caring for Your Historic Building™

The Secretary of the Interior's Standards for the Treatment of Historic Properties, 1995

Choosing an Appropriate
Treatment

Choosing an appropriate treatment for a
historic building or landscape, whether
preservation, rehabilitation, restoration,
or reconstruction is critical. This choice
always depends on a variety of factors,
including its historical significance,
physical condition, proposed use, and
intended interpretation.

The questions that follow pertain
specifically to historic buildings, but
the process of decisionmaking would be
similar for other property types:

Relative importance in history. Is the
building a nationally significant resource--a rare survivor or the work
of a master architect or craftsman? Did an important event take place
in it? National Historic Landmarks, designated for their "exceptional
significance in American history," or many buildings individually listed
in the National Register often warrant Preservation or Restoration.
Buildings that contribute to the significance of a historic district but are
not individually listed in the National Register more frequently undergo
Rehabilitation for a compatible new use.

Physical condition. What is the existing condition--or degree of
material integrity--of the building prior to work? Has the original form
survived largely intact or has it been altered over time? Are the
alterations an important part of the building's history? Preservation
may be appropriate if distinctive materials, features, and spaces are
essentially intact and convey the building's historical significance. If
the building requires more extensive repair and replacement, or if
alterations or additions are necessary for a new use, then
Rehabilitation is probably the most appropriate treatment. These key
questions play major roles in determining what treatment is selected.

Proposed use. An essential, practical question to ask is: Will the
building be used as it was historically or will it be given a new use?
Many historic buildings can be adapted for new uses without seriously
damaging their historic character; special-use properties such as grain
silos, forts, ice houses, or windmills may be extremely difficuit to adapt
to new uses without major intervention and a resulting loss of historic
character and even integrity.

Mandated code requirements. Regardless of the treatment, code
requirements will need to be taken into consideration. But if hastily or

http://www2.cr.nps.gov/tps/secstan3.htm
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poorly designed, code-required work may jeopardize a building's
materials as well as its historic character. Thus, if a building needs to
be seismically upgraded, modifications to the historic appearance
should be minimal. Abatement of lead paint and asbestos within
historic buildings requires particular care if important historic finishes
are not to be adversely affected. Finally, alterations and new
construction needed to meet accessibility requirements under the
Americans with Disabilities Act of 1990 should be designed to minimize
material loss and visual change to a historic building.

Introduction
Four Treatment Approaches

Choosing an Appropriate Treatment
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Technical Preservation Services

for H'ST“RIG BU”_["NGS National Park Service

"Caring for Your Historic Buitding”

The Secretary of the Interior's Standards for the Treatment of Historic Properties, 1995

Standards for Preservation

PRESERVATION IS DEFINED as
the act or process of applying
measures necessary to sustain the
existing form, integrity, and
materials of an historic property. :
Work, including preliminary measures |

generally focuses upon the ongoing
maintenance and repair of historic
materials and features rather than
extensive replacement and new
construction. New exterior additions are not within the scope of this
treatment; however, the limited and sensitive upgrading of
mechanical, electrical, and plumbing systems and other code-required
work to make properties functional is appropriate within a preservation
project,

1. A property will be used as it was historically, or be given a new
use that maximizes the retention of distinctive materials,
features, spaces, and spatial relationships. Where a treatment
and use have not been identified, a property will be protected
and, if necessary, stabilized until additional work may be
undertaken.

2. The historic character of a property will be retained and
preserved. The replacement of intact or repairable historic
materials or alteration of features, spaces, and spatial
relationships that characterize a property will be avoided.

3. Each property will be recognized as a physical record of its time,
place, and use. Work needed to stabilize, consolidate, and
conserve existing historic materials and features will be
physically and visually compatible, identifiable upon close
inspection, and properly documented for future research.

4. Changes to a property that have acquired historic significance in
their own right will be retained and preserved,

5. Distinctive materials, features, finishes, and construction
technigues or examples of craftsmanship that characterize a
property will be preserved.

6. The existing condition of historic features will be evaluated to
determine the appropriate level of intervention needed. Where
the severity of deterioration requires repair or limited
replacement of a distinctive feature, the new material will match
the old in compaosition, design, color, and texture.

7. Chemical or physical treatments, if appropriate, will be
undertaken using the gentlest means possible. Treatments that
cause damage to historic materials will not be used.

8. Archeological resources will be protected and preserved in place.
If such resources must be disturbed, mitigation measures will be

3/23/99 2:01 PM
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PRESERVATION AS A TREATMENT. When the property's distinctive
materials, features, and spaces are essentially intact and thus convey
the historic significance without extensive repair or replacement; when
depiction at a particular period of time is not appropriate; and when a
continuing or new use does not require additions or extensive
alterations, Preservation may be considered as a treatment.

Introduction
Four Treatment Approaches
Choosing an Appropriate Treatment

Standards for Preservation
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LANDMARKS
AND HISTORIC DISTRICTS:
THE DESIGNATION PROCESS

New York City Landmarks Preservation Commission
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What is the Landmarks Preservation Commission?

X

The Landmarks Preservation Commission (LPC) is the New York City agency that
is responsible for identifying and designating the city's individual landmarks and the

buildings in the city's historic districts. The Commission also regulates changes to
designated buildings.

The agency, consisting of eleven Commissioners and a full-time staff, is called the
Landmarks Preservation Commission, That name is also used to refer to the eleven
Commissioners acting as a body.

What types of properties can be designated?

The Landmarks Law requires that, to be designated, a potential landmark must be
at least 30 years old and must possess "a special character or special historical or aesthetic
interest or value as part of the development, heritage, or cultural characteristics of the
city, state, or nation",

There are four types of landmarks:

(1) Individual Landmarks (individual structures that can range from bridges to
rowhouses to skyscrapers; examples include the Woolworth Building, the Langston
Hughes House in Harlem, and the Wonder Wheel at Coney Island);

(2) Interior Landmarks (building interiors that are customarily open or accessible
to the public, such as the Marine Air Terminal at LaGuardia Airport, the RCA Building
Lobby, and the Ed Sullivan Theater);

(3) Scenic Landmarks (city-owned parks or other landscape features, such as
Prospect Park, Central Park, and Ocean Parkway); and

(4) Historic Districts (areas of the city that possess architectural and historical
significance and a distinct "sense of place," such as Ladies Mile in Manhattan, Cobble
Hill in Brooklyn, and St. George-New Brighton in Staten Island).

What is the LPC's procedure for considering and designating potential landmarks?
The process is as follows:

s Requests for Evaluation.
The LPC receives a steady stream of suggestions for designation from interested
citizens, property owners, community groups, public officials, and others.
Landmarks Commissioners and staff also may identify potential buildings and
areas of interest. The Commission asks members of the public who propose
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properties for potential designation to fill out a Request for Evaluation (RFE)
form. This form requests the individual to provide as much information about the
property as possible, including photographs and/or slides.

Evaluation.

Once the LPC receives a request, an internal RFE Committee, consisting of the
Chairman, the Executive Director, the Chief of Staff, the Director of Research, and
other agency staff members, reviews the materials submutted and discusses
whether the property meets the criteria for designation. The Director of Research
then sends a letter to the person who submitted the request, informing him or her
of the committee's determination.

Calendaring and Commission Review.

If the internal RFE Committee determines that a proposed historic property merits
further consideration, the property is reviewed by the Designation Committee,
which consists of five Commissioners. The Designation Committee then votes on
whether to send the property to the full Commission for review.

The full Commission reviews such potential landmarks at public meetings. At
these meetings the Commission can vote to schedule a public hearing on the
properties they believe merit further review.

For structures being considered as individual landmarks, the LPC staff usually
contacts the owner at this stage or before to discuss the meaning of landmark
designation and the designation process. One or more meet.ngs and/or site visits
are scheduled with the owner or owner's representative to discuss potential
regulatory issues.

Public Hearing. ‘

The LPC holds a public hearing for each property that the full Commission has
voted to consider for designation. Notice of the hearing is published in the City
Record and sent to the property owner, the City Planning Commission, and the
affected community boards and elected officials.

At the hearing a member of the Research Department makes a brief presentation
about the property under consideration. The Chairman then asks whether the
owner or a representative of the owner would like to speak. All other interested
parties are then encouraged to present their opinions on the proposed designation.
Interested parties can also submit written statements about the proposed
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designation at the hearing or after the hearing, up until the time that the
Commission votes on the proposed designation.

Discussion and Designation Report.

After the hearing is closed, the Commissioners discuss the proposed designation
at one or more public meetings. While the Commissioners are considering the
property, the Research Department writes a detailed designation report, describing
the potential landmark's architectural, historical, and/or cultural significance. A
copy 1s sent to the owner for review.

Commission Vote.

The Commission then votes on the designation at a public meeting. Six votes are
needed to approve or deny a designation. Within ten days, the LPC files copies of
the final designation report with the City Council, the City Planning Commission,
and other city agencies. The LPC also sends a Notice of Designation to the

property owner and registers the Notice at the City Register's or County Clerk's
Office.

Citv Planning Commission Report.

For all designations, the City Planning Commission has 60 days in which to submut
a report to the City Council on the effects of the designation as it relates to zoning,
projected public improvements, and any other city plans for the development or
improvement of the area involved. For Historic Districts, the City Planning
Commission must also hold a public hearing.

Citv Council Vote.

The City Council has 120 days from the time of the LPC filing to modify or
disapprove the designation. A majority vote is required. The Mayor can veto the
City Council vote within five days; the City Council can override a Mayoral veto
by two-thirds vote within 10 days.

For more information about the Landmarks Preservation Commission and the effects of
landmark designation, contact Jared Knowles, Public Information Officer, 100 Old Slip,
New York, NY 10005; (212) 487-6782.

A.G.S.

Photo of Fonthill (the Edwin Forrest House, now the Admissions Office of the College of Mount

St. Vin

cent, West 261st Street at Palisade Avenue, the Bronx) by Carl Forster
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jersey Insuruce of Technology

A Public
Research University

To:  Lynda Aron, High School of Arts and Business
From: Kate Burns Ottavino, Center for Architecture and Building Science Research

Re:  Grades 9-12 lesson plans, edits and comments on content for Historic Preservation core
curriculum development

Grade 9~ Aim: You may wish in this section to refer to the origins of the Arch in early Rome and the
concepts of gateway, threshold, and monumentality, The students might explore what influences these
concepts may have had in the Renaissance selection and adaptation of this form to become the
Proscenium Arch. An emphasis should be placed on the physical exploration of the spatial and

emotional experience created by being under, on one side or another, of an arch in the creation of the
experience of theater.

Homework: Excellent tool for assessing the quality of the class. This type of homework
assignment should be given for each year’s lesson plan, in each of the four disciplines, moving towards
an interdisciplinary assessment project for each year 9 through 12

This lesson could be readily adapted to the planning and construct of Worlds Fair ground buildings at
the Colombian Exposition of 1893, the 1939-40 and the 1964-65 New York Worlds Fair buildings.

Grade 10 - Text: Add to the information on the life and times of Stanford White, above and beyond
the NY Times article "An Architect's Mark on the Landscape” by visiting the exhibit under review so
that the students can write a more informative essay. Does the English Examination Guide p. 37-52
include such information?

Activities:  3) What resources are being provided for the students to create informative
essays on Stanford White'? This may be a good opportunity for a class visit to the school library/ a
field trip to the local public or main branch of the NY public library. Students could individually
research specific aspects of the life and times of the architect to see what they can come up with
collectively to make the essay more informative.

Assessment Project: The assessment project does not seem to have a direct correlation to the
lessons aim of Writing an Informative Essay. Perhaps the students could write an imaginary essay
covering the subject of the assessment project as it is currently presented. The intent of the essay might
be to inform the reader about the writer’s findings or conclusions he or she has drawn from reading or
listening to the Committee's Report to the Landmarks Commission. In the essay they could cover
(inform the reader by describing) the imaginary results of the Committee’s Report on Items [ - 7. An
alternative could be to do the assessment project as you have defined it and then have the students write
an informative essay about what they actually did. Perhaps some do the project and some write about
| -

The Assessment Project could be made more interdisciplinary by including reference to a conditions
report of the school building from the science and engineering classes perspective; a description of the

UNIVERSITY HEIGHTS
NEWARK, NJ 07102-1982
973.596.3097
973.596.84H3 FAX
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building from the architectural/arts evaluation perspective including the proposed improvements: and a

brief description of how the building came to be the home of the HSAB after being a former bowling
alley - Any famous bowlers ever bowl here?!

This lesson could be made readily relevant to the Worlds Fair Grounds from the perspective of what
was happening at the HSAB building or building site during the World Fairs. Perhaps the Worlds Fair
connection could become an interesting influence on the design for the development of the outside of
the HSAB building. (A fun example of this is the bank on Queens Boulevard just east of 71st
Continental Avenue on the south aide of the boulevard. On its facade they created a lovely mosaic of

the plan of Forest Hills Gardens with vignettes of street scenes from the community surrounding it as a
border.)

Grade 11 - This lesson directly relates to Historic Preservation as the core curriculum subject matter

and could be related directly to the Worlds Fair grounds where many buildings are suffering demolition
by neglect.

Assessment Project: This project can be applied in an interdisciplinary manner by using the
World’s Fair site to explore the concept of ruins or, less romantically, how buildings suffer demolition
by neglect (lack of social and poiitical responsibility and/or financial creativity). Interdisciplinary
considerations in the other subjects could include: Science, the physical deterioration of the site; Ar,
the poetic images conjurea up oy ruins i.e. are any of the ruins from the Worlds Fair poetic perhaps -
the NYS pavilion - or are they just forlorn and begging for a use to be made relevant - Hall of Science
- or surreal like the spaceship graveyard; History, why and what were people creating when they
created World's Fairs? How have World's Fairs changed over the years? Why do people never know
what to do with the remains of the Fair?

Grade 12 — The lesson directly relates to Historic Preservation as the core curriculum subject matter.

Assessment Project: This project can be applied in an interdisciplinary way to the World's
Fair site by using the fair ground and buildings as the subject of the games goal. What the students
define as the goal regarding the fate of the buildings and the requirements of the infrastructure
necessary to preserve them, if that is what the students think is appropriate, will be revealing regarding
the collective impact of their interdisciplinary classes and how this conveys the critical thinking skills
and practical knowledge required for the methodical practice of Historic Preservation.

Conclusion

It is clear at this point in the NJIT Center's project to design a four-year interdisciplinary integrated
Historic Preservation core curriculum for a High School for the Preservation Arts that each of these
assessment projects are preliminary in determining the success of the curriculum's interdisciplinary
premise as a means to convey both critical thinking skills and practical knowledge. However, these
assessment projects will be immediately applicable in assisting in the overall determination of th'e
effectiveness of the premise at each grade level as each grade level reveals its grasp of the holistic
nature of the discipline of historic preservation through its application of each of the subject areas
studied via the assessment project.
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HIGH SCHOOL FOR ARTS:
CURRICULUM DEVELOPMENT AND ASSESSMENT

Language Arts

The purpose of the following lessons is to incorporate architectural and historic
references into our study of literature and the language arts in order to build an awareness
and appreciation of our past, present and future,

The New York Comprehensive English Exam and English Language Arts
Standards are used as Performance Indicators. These lessons are general in concept while
using the population and location of the High School for Arts and Business in particular.
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Language Arts .
Grade 9 Lesson Plan

Lynda Aron
Topic: The Proscenium Arch

Aim: To identify and utilize the concept and reality of the arch in theater,
literature and life.

Proscenium Arches were first seen during the Italian Renaissance, around 1613,

They were oramental and coincided with the innovaticn of painted scenery.
Draw the following information from the students in an inductive way:

Its purpose was to act as a picture frame, drawing the audience into the play’s
world. On a symbolic level it creates a world of illusion.

On a metaphoric level it may represent a hidden, self-contained world, a more
perfect, zesthetic or desirable reality,

Do Now: List the different roles the arch has played in history and city planning
(refer to previous teaching on Washington Square and Grand Army Plaza.). Pictures and
Drawings of the Proscenium Arch and Architectural Arches to be used.
Activities: 1.) List all the possibilities of the function of the arch in literature,
2.) Define and explain P.A.
3.) Discuss the uses of the arch in viewing a play and the Arches
history in theatre.
4.) Explore how the concept of an arch is used in physics and how that
can be stretched to a metaphor.
5.) Ask students to explain and share their views.
6.) Have the class participate in reaction to the following statements:

During Moving Up Day the students passed through the arch from 9% o 1
grade,

Our discussion helped us “bridge the gap”

Notes and further discussion:

What do frames do when viewing a picture?
How could the same concept be applied in viewing a play?

Homework: From your knowledge of Shakespeare’s view of theatre:
Why didn’t he use the arch?
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Summa_rx

_ By exammmg and assessing an architectural form from various
perspectives students are increasing their bank of knowledge and their assessment skills.
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Grade 9 Assessment Projeét

You have been chosen for the committee to select an appropriate arch to be placed
on the moon.

This monument is to be a landmark (both metaphorically and in actuality.)

Using your knowledge of poetry, literature and hurnan nature: write, construct, or
draw a detailed plan for your monument.

You are expected to support your choice based on the ideas and details of
universal theme.

You may work individually or in pairs. You must have 2 minimum of one page
(250 words) work to accompany any visual representation.
If you choose to produce a work that is entirely written (no visuals) you must

include at least one literary reference (this could be anything from a poem, nursery
rhyme, lyric or text),

Homework

Write a reflective essay on how today’s lesson can prepare you for your final
assessment project.

You must present an outlined prospectus two weeks before project’s due date.
Individuals working in pairs must clearly state sach participant’s role in the project.

Curriculum Support

1.) Literary Terms

2.) Components of an essay

3.) Thematic approach to literature

4.) Philosophical and Humanitarian concerns
5.) Concepts of Metaphor and Irony

6.) Problem Solving to affect change

Interdisciplinary Linkage

Science
1.) material exposure and durability :
2.) the concept of an arch from a scientific perspective.

An

1.) referenced works .

2.) monument and landmark description and architecture,
History

1.) the role of the arch in city planning, memorials :and'war.
2.) the architecture and the arch throughout dramatic history.
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Grade 10 Lesson Plan

Topic: Language Arts: Stanford White’s Influence on Long Island

Previous Night’s Homework:

Read article “An Architect’s Mark on the Landscape” New York Times
7/26/98 for Literal and Figurative information:

Outlining article,

Aim: To research in preparation for writing an Informative Essay.

Text: The new comprehensive English Examination Guide. P. 37-52 and the New
York Times article.

Activities:

1.) Review previous night’s homework.

2.) With students participation list outline on board having students
add and delete points.

3.) Have groups of four students create informative essays on Stanford

White,

4.) Share each group's essay, adding and deleting and eventually
producing one four-paragraph essay.

5.) Homework: use the grading rubric in relation to the essay.

This lesson allows students to study the components of an informative essay,
thereby enabling them to demonstrate their knowledge and ability to write and assess said
form. It also acts as a preparation for the assessment project.

o -
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Grade 10 Assessment Project

You are on the Community Service Squad at your school. The students and
faculty are proud of the school’s focus combining art and business for the futyre. They
Want to bring attention and public awareness to the building and its purpose.

You are asked to spearhead a committee that will approach the Neighborhood
Landmarks Commission and government agencies about beautifying and drawing
Ppositive attention to the building.

Prepare a report for the Commission including the following

1) Two or three proposed ideas for the outside of H.S. for A and B.
2.) the cost of proposal

3.) community surveys

4.) artist rendering or blueprint plan

5.) some facts and some opinions

6.) a chart or graph showing how much can be done for money raised
7.) an idea for a monument or architectural interest

Extra Credit:

Set up a presentation panel where you and at least three others would present the
proposal to three community members. A lively debate will win all six of you a trip to an
architectural point of interest.
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Grade 11 Lesson Plan

Topic: Restoration and Recovery: Its Practicality and Meaning.

Text: New York Times article: Scattered Fragments of old Penn Station: 8/16/98.
Aim: Why and how do we quest for preservation of our past?

Do Now: Prepare to discuss points of relevance from the article and answer the
above question.

Activities: Students are to respond to their written understanding of the included
study guide. Students are to create and share new understanding of philosophical,
historical, political, and artistic ramifications of restoration and presentation as
they pertain to present day, real life in New York City and its recent history.

Identify the meanings of the following words from the article:

1.) Doric column
2.) Dispersal
3.) Remnants
4.) Concourse
5.) Poignant
6.) Balusters
7.) Continuum
8.) Corinthian and ionic
9.) Subsidiary
10.) Sculptural
11.) “Reweave those threats” What does this mean?
12.) Corinthian coiumns - not solid stone but merely decorative casings over steel.
Why is this interesting?
13.) Where is “Day” now? What are the emotional/ psychological and
philosophical components to all this?
14.) Why do prescrvationists want to incorporate parts of the old into the new?
15.) Why isn’t there a budget for archeological treasure?
16.) How will money for restoration be raised? i
17.) What is the significance of Mr. and Mrs. Moore’s salvaging the stools and
carrying them home in a “checker cab”? What are “checker cabs™?
18.) Who is Mr. Rustin and what do you think his connection to Penn Station and
the balusters was?
19.) What is an executor and why would he donate the balusters in honor of Mr.
Rustin and A.P. Randolph?
20.) Why did Mr. Aheam want the granite balusters? (Use a direct quote).
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21.) The least portable fragm
beacon to spur develo
What is a beacon?
22.) The statues are a reminder of
What did it lose?
What did it gain?
What is a turning point?
23.) Why was all this a turning point?
24.) What is meant by the last sentence?

ent (the 35-foot Doric column) “was intended as a
pment of Verazano College. What did the author mean beacon?

what New York has lost and gained.
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Grade 11 Assessment Project

Mr. Moore’s photographs show a “lyrical sculptural beauty slowly reduced to
stark structural bones,”

Using the above quote, as a critical lens: In writing or in a prepared visual
presentation use the above statement as an allegory, analogy, irony or metaphor for
another situation. This may be philosophical, psychological, historical, sociological,
intellectual, or whimsical. .

You may do a literary or cinematic critique in which you would compare two, or
more, books, poems, or films as viewed through this lens.

If your presentation is visual you must be able to support your work with at least a
one-page thesis,
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Grade 12 Lesson Plan

Topic: “An Architect’s Mark on the Landscape™ The power of Individual
Contribution.

Aim: How have certain individuals left thejr creative imprint on society? How can
creative non-conformity serve to create a lasting endowment?

Do Now: Review notes from previous three nights homework assignments, which
were:

1.) Read and take notes on Quest magazine article on J.P. Morgan.

2.) Review notes on Age of Innocence and Washington Square.

3.) Read and Write a three-paragraph review of New York Times article on
Stanford White, 7/26/98, “An Architect’s Mark on the Landscape”.

Activities:

Discuss how Edith Wharton was molded to fit into a “society women’s role” and
what proper social graces were,

Draw comparisons berween sociai mores of Wharton's cnaracters and her own
life.

Discuss Stanford White’s perspective on life in “the country”.

Discuss J.P. Morgan, his second marriage and his daughter Anne. Point out his
dedication to bringing “the cream of Western Culture to the United States” and how the
library is a monument to his vision of bringing sophisticated beauty to America.

Elicit connections from students on the said individuals and their contributions to
society.

Underline the importance of individuality, creativity, and nonconformity.

Discuss how each person had to go against society in order to contribute to it and
how their work has dremed them as immortal. (With high level classes an existential
connection should be made.).

Anne Morgan
Fanny Morgar (J.P. second wife)
Edith Wharton and her characters

Emphasize the procedure of moral and spiritual values over material values of the
time. .

Summarize by asking how these people were the architects of their era and what
their mark was on the landscape of our country.
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Previous Assignments Relating to Lesson:

The reading and study of Edith Wharton’s Age of Innocence and Henry James’
Washington Square,

Quest magazine article on J.P. Morgan.

Using references from works read have students debate the case for having things
change vs. the need to remain the same. '

Some examples:

J.P. Morgan’s love of his first wife and how it affected his second wife (maybe
the second Mrs. Morgan didn’t mind because she wanted the social position in order to
do charitable deeds and obtain great European works of art.)

Anne Morgan’s rebelliousness and how that woke from her from Victorian
upbringing. She was a major character in gaving the way for independent women and
contributing much in various realms of 20 century life.

An economical/ political drawing room story (or play) about Morgan heading a
plan to rescue the government and create the Federal Reserve System.
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High School for the Preservation Arts: Curriculum Development
and Assessment - Grades 9-12 by Kevin Lawlor, Social Studies
Teacher, High School for Arts and Business
Summer 1998

Lesson Plans Comments: Kate Burns Ottavino, Director, Preservation Technology
(See attached Lesson Plans)

Grade 9 Iesson Plan

[Page 1] Introduction: very good (last paragraph)
[Page 2]  Assessment Project
Strength of the design is in the Assessment Project

Good opportunity to see what political decisions would be reached on this subject
in different governments

Front load vs uncover/discover
End of 6" para: What is the product asked: "How public is the student's work"
[Page 3] Interdisciplinary Possibilities: no comment

[Page 4] - Grade 9 Plan
Respond to Joe McDonald - old style theory

This lesson more preservation oriented

Explain political decision making process and how would they effect the
decisions made on what movement is picked.

Less: social, political aspects of looking at a project

rad L n Pl

[Page 5] - Introduction Grade 10

‘This lesson plan needs to integrate preservation perhaps through the subject of
memory- how do we remember human rights issues-triumphs and failures
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[Page 6] - Assessment Project

i para atend: Including examples of how people remembered these events-
could be oral history, songs, poems

-Public places there human rights can be denied publicly i.e. Tienemen Square
-Address the subject of power and its architectural expression
-Preservation of Memory? first in technical class of the unit
-Preservation as a vehicle for the interpretation of history
-Prison architecture as a building type
-Courthouses are where human rights are tried
[Page 7] - Interdisciplinary Possibilities
Art: Vehicle for memory
Architecture of Power - Courts, prison, public spaces

Language arts: how the use of language colors our experience of an event

Science:
-Forensic science to find our what really happened
-Use of science to create weapons of destruction

[Page 8/9] - Grade 10 Plan

(3) How would you make the tangible your feelings?

(5) How have these rights violations been documented and disseminated
How should they be remembered

[Page 9]

(6) How were these experiences presented
Were any commemorated :
How did that commemoration interpret that event?

7. Where were the human rights violated
What was the place like (Holocaust prisons, etc)
Solitary Confinement Vs. gang cells
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[Page 10] - Introduction Grade 11

or

Pose a question raising a preservation issue such as:

The garment manufacturing industry has moved to Korea to find cheaper labor and
now all the loft factory's have become apartments, should this statue stil] stay where it
1s? Why/Why not

Industry has stayed but all the workers are Asian is this statue still relevant ?.
Why/Why not

Have the issues facing the worker changed
Has technology changed

Have the social and economic parameters stayed the same and only the faces of the
workers changed.

Where have the old workers gone ? What does it mean to assimilate? What does it
mean to "move up" ?

[Page 11] - Assessment Project

2" Para: Where in NYC would be most appropriate for each monument to be
sited and Why?

If something is already there what are reasons for removing it

Also what are reason for not moving it.

Under "lessons related"

How do people who came as siaves feel about Ellis Island

Do students think theme of Ellis Island should be used to explore this subject
How can historic sites be used to amplify issues?

When we look on Historic Site or Monument what are the issues raised

Why is that Monument on a particular site

Whose idea was it to put it there (was the opposition?)
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[Page 11 cont.]
Who funded it?

What Social Political view does it express by its form and style
Is it a "period piece" and what make a period piece.

[Page 12] - Interdisciplinary
Language Arts: - Art criticism

Science: How do different materials weather and does this affect the appearance
- of the monument over time

What does a shiny new appearance say vs. a weathered appearance
[Page 13,14] - Grade 11 Plan

Excellent lesson plan

Grade 12 Lesson Plan

[Page 15] Introduction: No comment

[Page 16] Assessment Project
1. Identification: add word preservation after "local"
2. Analysis: add have created and could after "might"
4. Implementation: add at end of sentence;

Preservation issues could be tree removal or any change in the neighborhood of
the physical environment.
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HIGH SCHOOL FOR THE PRESERVATION ARTS: CURRICULUM -
DEVELOPMENT AND ASSESSMENT

INTRODUCTION TQ GRADE 9 LESSON PLAN FOR SOCIAL STUDIFS

The lesson plan is inspired by the following statements:

+examine the challenges and successes in the nation-building experiences of
countries in Africa. Southeast Asia. Latin America, the Caribbean and the Middle East.

+demonstrate an understanding of the major events that shaped present conditions
in the pre-nation-state histories of Affica, South and Southeast Asia. East Asia. Latin
America and the Caribbean, and the Middle East.

+examine the significant political, economic. and social changes from the advent of
nationalist movements to the development of modern nation-states in Africa, South and
Southeast Asia, East Asia, Latin America and the Middle East.

Curriculum Frameworks p.182
Global Studies
Grade 9

The lesson and the overall framework of which it is a part focus on Peru, but the

procedure might be used with any other nation or region of the world mentioned in the
Grade 9 Global Studies Curriculum Frameivorks.
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ASSESSMENT PROJECT

A very strange earthquake has hit Lima, Peru.

The special characteristic of this quake is the fact that it was very severe and very
restricted in the area where it hit. It only hit the plaza in front of the Cathedral in the
“Spanish Colonial” section of the city.

The plaza was in shambles, but the only real destruction was the statue of
Francisco Pizarro. This monument to the Spanish Conquistador was completely
destroyed.

After the rubble was cleared. a proposal to restore the monument surfaced.

There were reactions to the proposal.

Descendants of the Incan Empire proposed that & statue of Pachacusi, the founder
of the Incan Empire, be placed in the plaza. Many Peruvians wanted a statue of Simon
Balivar. the “Liberator”, in the plaza. Others advocated a monument to Jose de San
Martin. A small group of Peruvians wanted a statue of President Fujimori.

The assessment project for this unit is for the students to resolve the controversy.
They will do this in a wrirten essay which will explain their decisivia. The second hail ol
the assignment will be for the students to design an historical monument to be placed in
the reconstructed plaza.

The students may complete the assignment individually or in groups. Each student
must present a preliminary plan one week before the completion date. If the students
decide to work in a group, they must indicate in the preliminary plan just what each
student will contribute in the final project.
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" Related lessons which provide background for this project touch on the following topics:
-geography of Peru

-the Incan Empire

-Colonial Peru

-Nativnaiism in South America

-Politics and Public Policy
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INTERDISCIPLINARY POSSIBILITIES:

Science

-the nature of an earthquake
-effect of climate on materials used in monuments

Art

-design of 2 monument
-choice of artistic materials

‘Language Arts
-reading of literature from Incan, Colonial, nationalistic, and modern Peru.

Foreign Language/Spanish
-reading of documents and literature in their original language
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GRADE 9 LESSON PLAN
SOCIAL STUDIES
KEVINP. LAWLOR

TOPIC: Politics and Public Policy

AIM: How does politics influence decision making?

SWBAT:
-identify “politics”
-define “viewpoint”
-understand “public” decisions
-understand evaluation
-capture the fact that evaluation is based on data.

DO NOW:

Write a paragraph telling what “political parties” do during an election campaign.
ACTIVITIES:

1. Write “Do Now”

2. Share “Do Now” paragraphs.

3. Conclude from “Do Now” that each political party tries to promote its candidate.
4. Ask students to explain these statements:

“Each politician has his/her own viewpoint.”
“"The viewpoint of a politician determines what they do.”

**By reacting to the statements the students will come up with a definition of
“viewpoints” and “public policy”

5. What do we call the process of seeing whether a viewpoint is good or true or sensible?
-Students will conclude that the process is called “Evaluation”.
6. A problem: Most politician sound good. How does one evaluate opposing v1ewp01nts7

-Students will conclude that proof or data will determine the validity of
viewpoints.

7 SUMMARY:
The class talked about “politics”, “public policy”, “viewpoints”, and “evaluation”.
Individually and then in groups the students will answer the question: How does
this lesson help you with the final project concemning the monument for Lima, Peru?
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HIGH SCHOOL FOR THE PRESERVATION ARTS: CURRICULUM
DEVEL.OPMENT AND ASSESSMENT :

INTRODUCTION TO GRADE 10 LESSON PLAN FOR SOCIAL
STUDIES

The lesson is inspired the following statements:

+demonstrate an understanding of the evolution of democratic principles and the
continuing struggle for human rights throughout the world. and take personal and
collective responsibility for supporting democratic ideals and human rights.

+ demonstrate the ability to investigate, analvze and discuss issues of global
concern 1sing knowledae acquired in their two-vear study of regions around the world.

Curriculum Frameworks p. 184-5
Global Studies
Grade 10

Tha larame svilainle Bt aoyim L crimmn e Sy ey srvbte?? memAd t4 vvnll camra A . d PO,
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to the unit which will have an assessment project to be handed in at the end of the unit.

This lesson will fit into the curriculum somewhere near the end of Global TV when the
students have already studied the different regions of the world and have begun to focus
on “global issues™ as a preparation for the Regents exam at the end of Global TV.
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ASSESSMENT PROJECT

In this unit of the Global Studies curriculum special attention will be give to the
question of human right in different parts of the world.

The assessment project at the end of the unit will focus on human rights.

Each student will prepare a speech to be delivered at the United Nations. There is
a special committee of the UN which is deciding about an exposition to be displayved in the
main lobby of UN next vear.

After having studied about human rights and having seen the violations of human
rights in different parts of the world as well as having seen the ways that groups and

individuals struggle for the promotion of human right,_each student will prepare a speech
ﬂnuJnEﬁmb:JkmxgEﬁJn1h:1Bﬂinjﬂﬁd1hm&h:nuﬂhn5JLpnnxumLﬁnudepk¢dniha

UN Jobby.

The speech will describe the situation of human nights in the place chosen. The

speech will also cite the persons who are trying to promote the cause of human rights in
the given situation.

The speech will be accompanied by graphics which will depict the violations of
human rights in an artistic manner. 2

The project may be done as individuals or in groups. A detailed description of the

plan for each group/individual must be presented a week prior to the date when the project
is due.

" Follow up lessons:

-the Holocaust and human rights
-Apartheid and human rights
-human rights in China

-the right to vote and its history
-freedom of speech
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INTERDISCTPLINARY POSSIBILITIES
Art

-design of the exposition
-choice of artistic medium
Language arts

-reading of literature that describes the situation of human rights in
different parts of the world

Foreign Language
-reading of documents and literature in Spanish that speak of human rights
violations in different parts of Latin America.
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GRADE 10 LESSON PLAN
GLOBAL STUDIES
KEVIN P. LAWLOR

TOPIC: Human Rights

AIM: How are human rights violated in today’s world?

SWBAT:
-define “human right”
-feel the violation of their own human rights
-make a list of “human” rights
-describe various violations of human rights
-name violations of human rights in different parts of the world

DO NOW:
Look in the glossary of the textbook for the definition of human rights.

1. Do Now - a common definition of “human rights” is the following: Human right are the
natural rights to which all human beings are entitled”.

2. Role Play

(Participating students will be prepared for this short role play.)
The role play depicts a student lying about another student. The results are that
the “lied about student” is hurt and isolated. Also this same student is not given the

" chance to explain him/herself, Also the same student is not invited to an upcoming
birthday party.

3. Role Play Analysis:

-How do 2ll the participants feel?
-what human right was violated?

4, List of human rights:
-what are the rights of human beings?
-students make a class list of human rights

5. Human rights in today’s world:
-Have the newspapers or the TV talked about any human rights violations
recently?

-After having studied different regions of the world in Global LILIILIV - in your
opinion which region has more human rights violations?
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6. Using the textbook and working in small groups the students will look for picture or
graphics that depict human rights violations in different regions of the world.
Each group will be assigned a region and given page references in the text:
-Africa
-America
-Europe
-South Asia
-East Asia
-Middle East

7. Summary: Teacher elicits a summary of the lesson from tke-students and explains
“project”.
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GRADE 11 LESSON PLAN
GLOBAL STUDIES
KEVIN P. LAWLOR

TOPIC: Experience of ethnic groups upon armival in the U.S A,

AIM: How do different ethnic groups feel upon arrival in the U.S. S? How do these
groups survive?

SWBAT:

-identify different ethnic groups in NYC

-feel with them when they encounter obstacles and prejudice
-define “assimilation” and “acceptance” :
-recognize the contributions of different ethnic groups
-understand the reasons for migrations

DO NOW:

-Look at the sculpture presented by the teacher (of the Jewish man at the sewing
machine)

ACTIVITIES:

1. Share reactions to the sculpture:
-What is the man doing?
-What is the ethnicity of the man ?
-Why is this sculpture in the garment district?
-What year is depicted in this sculpture?

2. Obstacles encountered by immigrants:

-The teacher will share the fact that many Jewish people arrived in the United
States because of religious oppression in Europe. The teacher will remind the students of
their study of the Holocaust when the Nazis attempted genocide against the Jewish
people. After recalling these facts the teacher will begin a dialogue about the problems
encountered by these Jewish people upon arrival in the U.S.A...

-the dialogue will highlight the need to learn another language, to adapt to
a new culture. to understand new customs and cultures, the experience of prejudice, the
need to make a living in low paying jobs, etc.

3. Immigrant Groups today
-What are the principle immigrant groups in N.Y. C. today?
-What obstacles do they encounter upon arrival?

-
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-Are these the same obstacles that were encountered by the “man at the sewing
machine™?

4. Overcoming of Obstacles:

-How did the “man at the sewing machine” advance in his new environment?

-How do people who migrate today to the United States advance in their new
environment?

-What does it mean to “advance™

5. Summary

-Dialogue about the way that this class will help the students with their assessment
project.
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ASSESSMENT PROJECT

The assessment project connected to this lesson will be the design of a monument
to be placed in New York City.

The new monument will exalt the contributions to NYC of one of the following:
-African American(s)
-Asian American(s)
-Hispanic American(s).

The assessment project will include a description of the contribution of the
individual or the group as well as a design of the monument.

Each individual/group must hand in a plan for their project one week prior to the
due date.
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Lessons related to the present lesson include:
-the migrations of different people to the United States
-the reasons for these migrations
-the problems encountered by different groups upon arrival
- the contributions of different groups
-the role of Ellis Island in the migration process
-the “haves™ and the “have knots” in New York City yesterday and today
-the experience of poverty yesterday and today.
-the solutions to poverty.
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INTERDISCIPLINARY POSSIBILITIES

Art

-design of the monument
-choice of artistic medium

Language Arts
-literature readings about different ethnic groups in New York City

Science
-monument preservation for outdoor sculptures
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HIGH SCHOOL FOR THE PRESERVATION ARTS: CURRICULUM
DEVELOPMENT AND ASSESSMENT '

INTRODUCTION TO GRADE 11 LESSON PLAN FOR SOCIAL
STUDIES

The lesson is inspired by the following statement:
+understand how people from different groups have contributed to the American

cultural heritage. and how events in the United States political history have impacted
people from different groups.

The lesson will focus on the sculpture on Seventh Avenue and W. 38 the Street in New
York City. This sculpture depicts a Jewish man at a sewing machine. The sculpture is in
the heart of the garment district.

The teacher will have to prepare multiple copies of photos of this sculpture or preparea -
transparency of the same.
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GRADE 12 LESSON PLAN
SOCTAL STUDIES

KEVIN P. LAWLOR
TOPIC: Board of Education buildings

AIM: How does the public solve problems with school buildings?

***N.B. THE PREPARATION FOR THE PRESENT CLASS WAS
FOR THE STUDENTS -AS A HOMEWORK ASSIGNMENT OVER A
PERIOD OF THREE DAYS- TO CONDUCT INTERVIEWS AMONG
FAMILY, FRIENDS AND NEIGHBORS SO AS TO ASCERTAIN
THE MAIN PROBLEMS IN SCHOOL BUILDINGS.

THE QUESTION: WHAT PROBLEMS DO YOU FIND IN YOUR
SCHOOL BUILDING?

THE GOAL WAS TO IDENTIFY PROBLEMS WITH GRADE

SCHOOL, JUNIOR HIGH AND SENIOR HIGH SCHOOL
BUILDINGS.

SWBAT:
-identify school building problems

-learn how respondents to questions at times answer the wrong questions
-separate and organize data

-relate the homework assignment to the semester assessment project

DO NOW:

-Prepare the information received in their surveys of the neighborhood so that they

_-might present it clearly. In a special way the students should eliminate those answers that
did not speak to the question asked.

ACTIVITIES:

1. Do Now

2. On student will be selected to act as a secretary.

3. Each student will share the most impressive part of the survey they conducted.

4, Dialogue about those who failed to answer the question. .

5. Dialogue in order to separate the “building” problem according to levels of educational
buildings: grade school, intermediate, high school.

6. Dialogue to determine the most urgent problems at each level.

7. Brainstorming to look for possible action steps in the search for solutions.

SUMMARY:

-The summarizing activity is for the students to share their ideas about the ways in
which this class relates to their semester assessment project.
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ASSESSMENT PROJECT

The assessment project for this semester will be done individually or in groups.
On the first day of each month each individual/group will mest briefly with the
teacher to present a progress report.

The project includes four steps:

1. Identification

-the students will identify a local problem by means of conversations. interviews.
and surveys.

i

2. Analysis

-the students will analyze how a “public policy” might change the problematic
situation for the better.

3. Action Plan
-the students will devise an action plan to change the situation.

4. Tmplementation

-the students will begin to implement the plan(In the case of a complicated local
problem) or completely implement the action plan in the case of a less complicated
problem.
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HIGH SCHOOL FOR THE PRESERVATION ARTS: CURRICULUM

INTRODUCTION TO GRADE 12 LESSON PLAN FOR SOCTAL
STUDIES

The lesson is inspired by the following statements in Curriculum Frameworks. p.187:

+analyze the formulation , implementation and evaluation of public policy at all
levels of government.

+demonstrate an understanding of how to influence a public policy at all levels of
government,

+ devise strategies to participate in decision-making in their schools, community
and nation.

+apply problem-solving processes to formulate possible solutions to local, state,
national. and global problems.

The lesson that is presented here can be preceded by and follow by lessons with these
topics:

-analysis of federal, state, and local government

-visits to local politicians '

-walking tours of the immediate neighborhood of the school

-comparison of food prices in local stores

_ a class on the beauty or lack of beauty in local buildings

-an analysis of the structure of the Board of Education.
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New [ersey Institute of Technology

A Public
Research University

LESSON PLAN REVIEW 3/23/99

SUBJECT Art Department Overview of Architectural Conservation

SUBJECTIVITY

[ Architectural History
C. Review European 19" Century influence on Stanford White - This could be broadened to

incorporate an understanding of art as representing the “zeitgeist,” or spirit of its time through
Americas rejection of Victorian Architecture to embrace the Beaux Arts style as representing
American civic ideals and manifest destiny. This was in sharp contrast to the Chicago School
of architecture which was truly an American inspired architectural form synthesizing
technology and art. The Chicago School was formally supplanted by the Beaux Arts in the
Columbian Exposition of 1893. Here is an excellent opportunity to combine, History, Art,
Science, and English.

Lesson Plan One - Under Objective a presentation of Building Types should preceed a study of style.
Discuss how a buildings purpose structures/inspires its torm. How are the types of buildings a society
creates indicative of its social hierarchy and values.

Lesson Plan Two - Under Vocabulary - discuss slave labor in the context of the difficulty of extracting
materials from the earth. Why is stone so hard to remove from the earth and shape into form? Is that
difficulty what makes it so precious, why its use connotes monumentality? Explore the concept of size, scale
and materials in the expression of monumentality.

Lesson Plan Three - Under Motivation - discuss how historic preservation can be used/abused to selectively
preserve those parts of the past which validate our ideals of beauty while excluding others through neglect
or demolition by neglect. Have the students find examples in their neighborhoods.

Lesson Plan Four - Under Procedure A: 2- discuss the subject of authenticity and the use of substitute
materials. What aspects of a capital originally made of terra cotta might be lost if reproduced in fiberglass?

Lesson Plan Five - Under Motivation - what intrinsic qualities make an architectural masterpiece. Review the
criteria to be a National and Local Landmark (see attached).

UNIVERSITY HEIGHTS
NEWARK. N] 07102-1982
201. 596. 3097

201. 596. 8443 fax
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ARCHITECTURAL PRESERVATION

CURRICULUM CONSTRUCTION & PLANNING
FOR SECONDARY EDUCATION

June 3, 1998

by Bryan F. Serra, Arts Coordinator
High School for Arts and Business, Corona, NY

Sponsors:
New Jersey Institute of Technology, Newark, NJ
Center for Architecture and Building Science Research

N.Y.C. Board of Education
Division of Queens High Schools
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DATE: 4/23/98

TO: NJIT/CABSR HSA&B
K. Ottavino L. Aaron
N. Eliot K. Lawlor
R. Baker K. McGuire

FROM: Bryan Serra - H.S. for Arts & Business, Corona, NY 11368

SUBJECT: Art Department Overview of Architectural Conservation
DRAFT COPY

RATIONALE: The five lesson synopsis suggested in this project will explore Architecrural
History, Architectural Criticism, Aesthetics, Studio Planning, and Contrasts of
Contemporary Construction. Each unit of cxamination will progress sequentially and
parallel science, social studies. and language arts where feasible. The artisan and builder as
a partner will be trained to continue cultural preservation through our majestic architectural
heritage. With our integral lesson sequence - cultural adaptability, interdisciplinary
learning, core planning, and technological understanding - conservation will be realized by
our student population.

LESSON PROPOSALS:

Each plan or “recipe” will include the following elements, inclusive of workshop hand-outs
for reference, prior to a future formalized booklet/binder:

1. SUBJECTS (1-5) 6. MATERIALS

2. ACTIVITY 7. PROCEDURE

3. OBJECTIVE 8. SCHEDULE

4. MOTIVATION 9. EVALUATION/INTEGRATION
5. VOCABULARY 10. WORKSHEET REFERENCES
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APPENDIX 2cC (3)
SUBJECTIVITY:

|. ARCHITECTURAL HISTORY

A. Projections of Greek/Roman architectural form in context with natural form.
B. Investigate symbolic graphics and decorative elements,
C. Review European 19th Century influence on Stanford White.

D. Specific concerns and purpose of structures and materials indeginous to terrain.

E. Destruction of war and conquest. (slides/emolion)

+ N VILoa
2. ARCHITECTURAL CRITICISM

A. Analyse similarities and differences among Egyptian, Greek and Roman FORM.
(shdes)

B. Extend vocabulary discussed during unit on history.
C. Develop skills of criticizing work as it progressed by comparisons to the past.

D. Practice written and oral skill in criticism based upon the six formal ELEMENTS
OF DESIGN - line, form, space, color, texture, pattern.

cavrexy

3. AESTHETICS
1

A. Address questions of value, meaning, and "form following function”.
. - . - . e
B. Cultivate appreciation of differing views on decorative and structural components.

C. Role of Relief Sculpture and human representation or symbolism.
(slides/worksheets)
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4. STUDIO PLANNING

A. Present a problem in reconstruction with ‘new” 20th century materials, and
draft a solution using appropriate tools (T-square, triangle, scale, and board)

B. Compare basic drawings of Egyptian, Greek, and Roman housing for the
“masses”.

C. Contrast basic form and space, and build models with foam-core, white glue, and
straight pins.

D. Construct cornice trim or tile pattern with foam by embossing or layering.

5. CONTRASTS OF CONTEMPORARY CONSTRUCTION

A. Project or view late 20th Century masters to compare span, truss, and space
solutions. (Sarrinen. Wright, Fuller, Rudolph)

B. How might plastics have created new form and space if available thousands of
years ago?

C. Can we successfully combine past historic beauty with contemporary concepts in
architecture?

D. How valuable is restoration/conservation and why?
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LESSON PLAN

SUBJECT:

ACTIVITY:

OBJECTIVE:

MOTIVATION:

VOCABULARY:

MATERIALS:

PROCEDURE:

APPENDIX 2C (3)

ONE

Conservation & Restoration of Architecture
- Secondary Education

Architectural History Revisited

The students will experience an historic review of our
majestic architectural heritage. Contrasts and similarities
of contemporary structures will enhance cultural identity.

Seeing actual neighborhood adaptations, through past
historical recognition enlightens the learning process. An
association of natural form, contrasted by the similarities
of man-made form sustains enthusiasm.

Classical, atrium (open center), decorative, column, capital,
frieze, cornice, facia, doric, ionic. corinthian order

Workshop reference sheets as handouts, 35mm
transparencies with screened projection equipment in place.

1 -~ Project Workshap Sheet A and discuss.

2 - Project Workshop Sheet B and discuss

3 - Project slides and identify sites in student neighborhood
previously photographed. Subjects include apartment
buildings, public schools ~primary and secondary,
churches and burial sites. Compare similarities or
differences of materials and natural form.
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LESSON PLAN

SUBJECT:

ACTIVITY:

OBJECTIVE:

MOTIVATION:

VOCABULARY:

MATERIALS:

PROCEDURE:
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APPENDIX 2C (3)

ONE

Conservation & Restoration of Architecture
- Secondary Education

Architectural History Revisited

The students will experience an historic review of our
majestic architectural heritage. Contrasts and similarities
of contemporary structures will enhance cultural identity.

Seeing actual neighborhood adaptations, through past
historical recognition enlightens the learning process. An
association of natural form, contrasted by the similarities
of man-made form sustains enthusiasm.

Classical, atrium (open center), decorative, column, capital,
frieze, cornice, facia, doric, ionic, corinthian order

Workshop reference sheets as handouts, 35mm
transparencies with screened projection equipment in place.

1 - Project Workshap Sheet A and discuss.

2 - Project Workshop Sheet B and discuss

3 - Project slides and identify sites in student neighborhood
previously photographed. Subjects include apartment
buildings, public schools -primary and secondary,
churches and burial sites. Compare similarities or
differences of materials and natural form.
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